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VIEWPOINT SCHOOL is a welcoming, vibrant, and collaborative 
community that offers a challenging and enriched college 
preparatory education in a nurturing environment for students 
in Kindergarten through Twelfth Grade. The School embraces 
students and families from diverse cultures of the world and 
teaches the history and wisdom of these traditions.

VIEWPOINT INSPIRES a love of learning and develops those 
qualities which provide strength and direction for a lifetime. 
The School promotes among its students respect, integrity, 
responsibility, and optimism. 

THE SCHOOL CELEBRATES its love of country by 
commemorating our nation’s holidays and honoring its fi nest 
traditions. Viewpoint affi rms in its assemblies and programs 
the ethical principles inherent in all religions. 

VIEWPOINT’S STUDENTS learn the importance of service 
to others and to the greater community with the expectation 
that this introduction becomes a lifelong commitment. 

VIEWPOINT RECOGNIZES the uniqueness of each child 
and is committed to the preservation and development of 
that individuality.
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of Excellence from the Council for Advancement and Support 
of Education in 2017 and 2018.
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recognizing and celebrating diversity, and how much work there is still to do. 
And it was yet another opportunity to lead with empathy. 

In every issue of Viewpoint magazine, we spotlight one area of the fi ne or 
performing arts. In this issue we turn our attention to our exceptional Music 
Department. For the hundreds of students who practice, play, and perform 
each day on this campus, music offers a very special learning opportunity 
and emotional outlet. While giving them all of the C’s of 21st-century 
learning – collaboration, critical thinking, communication, and creativity – 
it also offers connection. It connects them to their teachers, their fellow 
musicians, and their audience, and it is that connection that allows them 
to, once again, lead with empathy.  

In this issue, we profi le Arthur Chang ’09, who was one of the founding 
members of Viewpoint’s Patriots VEX Robotics Team. Arthur, who is now a 
software engineer at Google, explained that the team was established by 
physics teacher and Robotics Coach Lance Argano-Rush as a home for 
his more technically-inclined students. The team gave them an opportunity 
to be creative and to challenge themselves in an environment of like-minded 
individuals. According to Arthur, some of his former teammates are still 
among his closest friends, and many of them continue to gather together 
to work with our current VEX Robotics Team. 

For a community to feel connected, it is the shared values that bind the 
ties. I joined this community in 1980 at the age of eight, and I believe that 
all these years later we continue to be bound by this emphasis on empathy, 
of trying to consider the feelings and experiences of others, while pursing 
academic excellence and personal meaning. This is a tall order, but for 
our students it is through this shared pursuit that they will become the 
empathetic leaders we need.   ■

I 
was lucky be a student at Viewpoint in the 1980s. The school 
was small, just 320 students, the modest buildings were 
surrounded by natural beauty, and though academically rigorous, 
the pace of things was much slower. While many things have 
changed – the number of students, the very modern facilities, the 

dynamic curriculum – the truly important things have remained the same. 
Viewpoint continues to be a warm and welcoming place, a true community, 
full of teachers and staff who lead with empathy. 

When we were discussing possible themes for this issue of Viewpoint 
magazine, our Head of School Mark McKee said that while many parents 
have heard the term “Social-Emotional Learning,” they still might not 
know why it is so critical. He then asked us to “make the case” for social-
emotional learning (SEL). To do this, we invited two groups of on-campus 
experts to have conversations on this topic. Our hope is that our readers 
will feel invited to the table, and leave (fi nish reading) feeling like they 
understand what SEL is, why it is so important, and how this will allow 
our students to lead their own lives with empathy. 

The stories that follow continue on this theme. After reading the novel 
The Book Thief, set in Germany during World War II, and hearing the story 
of senior Drew Principe and his very special relationship with Holocaust 
survivor Henry Oster, the Eighth Grade students visited the Museum of 
Tolerance. This convergence of curriculum and real-life experience, created 
a powerful learning opportunity for the students and gave them a concrete 
example of what it means to prioritize caring and lead with empathy. 

English teacher Eboni Rafus and Director of Diversity and Inclusivity and 
Ninth Grade Dean Dana Gonzalez, who attended the National Association 
of Independent School’s People of Color Conference, and Amy Estrada 
Pérez ’18, who attended the Student Diversity Leadership Conference, 
share their experiences at these two companion conferences. For the three 
of them, and for the other faculty and students who were there with them, 
these gatherings were transformational. It was also a reminder of the work 
that has been done at Viewpoint to create a culture of inclusivity, while 
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Leading with Empathy

editor’s note

By Monica Case ’90, Viewpoint Editor and Associate Director of Communications

empathetic leaders we need.   ■



into song, belting out “Alabama and Alaska, Arizona, 
Arkansas. . . ,” and not stopping until they made their way 
proudly to sing, “Wyoming is the last state in the fi fty 
states that rhyme.” Nine years later, and it came back 
as if it was yesterday.

I learned a different song of the fi fty states to a different 
tune when I was a teenager, and that song is still with me 
today. Some of my earliest memories of schooling are of 
the musicality of my Kindergarten teacher’s voice each 
morning as she greeted us in Spanish and we replied 
in chorus, ”Buenos dias, Mrs. Mauffrey,” or of the actual 
music of my First Grade teacher Miss Alvernaz, who 
would bring out her guitar and sing to us “Billy Boy,” for 
no educational reason than the sheer pleasure of it. 

Music belongs in a great school – for all students, not 
only for the gifted and passionate musicians – and it 
teaches us so much more than the content of the songs 
or the music theory that informs their composition. 
Music provides a feeling of belonging, which unifi es us, 
creating the emotional conditions for safety, for better 
learning, and for higher levels of performance. (This is 
why we sing patriotic songs in our assemblies, and why 
Olympian athletes can be seen before competition with 
their earbuds.) In his book Homo Deus: A Brief History of 
Tomorrow, Yuval Noah Harari reminds us that emotions 
are not merely human, they are essentially mammalian, 
having evolved for a purpose that promotes our survival as 
individuals and a species. This means that far from being 
a source of weakness – as our culture too commonly 
teaches us – emotions can be a powerful source of 
strength. Teaching students to tap into this strength is 
exactly why programs of social and emotional learning are 
also essential to being a great school.

Viewpoint’s mission calls us to “recognize the uniqueness 
of each child” and to “preserve and develop that 
individuality.” Our programs of social and emotional 
learning are critical to this mission, as is music – for one 
of the essential ways we support that development of 
the individual is through the power of bringing us 
together in community.

Onward!

Mark J. McKee
Head of School
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Dear Viewpoint Families and Friends,

One recent sunny afternoon at the Love of Learning 
Wall, the seniors from the Class of 2018 who have been 
at Viewpoint since Kindergarten – the group known as the 
“lifers”–gathered for a photo and to begin to plan the “Lifers’ 
Lunch,” a tradition that will bring them together this spring for 
memories of their earliest days at Viewpoint. 

I asked offhandedly what they wanted to be part of the event, 
and the response from a few was immediate. “We have to have 
the alma mater.” Hearing this, there was a chorus of “ohhhs” 
(you would have thought I had brought a puppy out of my 
pocket), and some of them began to sing, “Mid the canyons, 
hills and treetops, stands Viewpoint School,” a tune many 
had likely not thought about since the assemblies of the 
Fifth Grade. 

At our Lifer’s Lunch this spring, we will surely include 
Viewpoint’s alma mater.

In that fl eeting moment under the oaks, I was impressed once 
again with the power of music in education, and especially with 
its intersection with the powerful world of our emotions. The 
mention of their alma mater, a tune they sang perhaps 200 
times or more in the weeks they were in Primary and Lower 
School, took them back in memory and emotion, with sweet 
feelings of nostalgia and affection for one another and their 
younger days. It also united them, as they began to remind 
one another of the song (and I took a note that we need to 
introduce the alma mater to older students more often than 
just at Convocation and Commencement, to keep the unifying 
tradition going). Music provides an emotional soundtrack to 
our lives, and teenagers know especially well that music can 
help them manage and surf the waves of oceans of feelings.

Good teachers know and use the power of music to help us 
remember. Struck by their memory of the alma mater, I asked 
the lifers whether their class had learned the “Fifty States 
Song,” traditionally taught in Viewpoint’s Third Grade, and sung 
with raucous joy each year by the entire Lower School, whose 
students look forward to showing that they still remember 
the tune. I had scarcely asked when a group of them broke 

Music and the 
Power of Emotion
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letter from head of school

Top to bottom: Myron Lai ’27, Olivia Lakhani ’26, Janah Omordia ’20, 
Benji Meppen ’22, Samantha Goldstein ’28

Top to bottom: 
JiaLian Mackey ’23, Sarah Donovan ’20, Max Dombchik ’23, 

Morgan Washington ’24, Jasmine Sanifar ’28

The students who helped make up our 
Viewpoint montage on the cover are:
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W
HAT DO HUMANS NEED 

TO THRIVE? Many notable 

thinkers have tried to distill 

our essential needs down 

to a manageable number. In 

his 1998 Choice Theory, psychiatrist William Glasser 

details fi ve areas of needs: Survival; Love/Belonging/

Connection; Power/Signifi cance/Competence; 

Freedom/Autonomy; and Fun/Learning. While these 

needs are all valid and worthy of exploration, Mark 

McKee, in his role as Head of School, encourages his 

colleagues to focus most specifi cally on three of these 

human needs: Belonging, Signifi cance, and Fun. 

WHAT THIS MEANS AT VIEWPOINT is that it is 

the role of the administrators and faculty to devote 

themselves to providing an environment where students 

are confi dent that they are accepted, there is meaning 

in how they spend their days, and they are enjoying 

what they are doing. While this in some ways may seem 

obvious, there is a lot of thought and care that goes 

into creating this kind of nurturing environment, and in 

developing a program where belonging, signifi cance, 

and fun are integral to our students’ experiences. This 

approach to educating our students falls under the 

heading of social-emotional learning (SEL), and is the 

focus of the articles in the Love of Learning section of 

this issue. 

learning LOVE OF

engagement / reflection / iteration

CORE 
HUMAN 
NEEDS

M A K I N G  T H E  C A S E  F O R

SocialSocial- emotionalemotionalemotionalSocialemotionalSocialSocialemotionalSocial- emotional- 
L E A R N I N GL E A R N I N G

emotionalemotionalemotional
From left to right: Jasmine Sanifar ’28, Myron Lai ’27, Morgan 
Washington ’24, Vasco Singh ’21
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learning LOVE OF

Educators Talk Across Divisions

V I E W P O I N T  M A G A Z I N E8

Making the Case for 
           Social-Emotional Learning

WE INVITED 
two different groups of educators to gather to talk about SEL 

from two different perspectives. The fi rst conversation focuses 

on the what, the why, and the so what of social-emotional 

learning, while the second conversation explores the relationship 

between emotion and cognition. The articles that follow show 

concrete examples of SEL used in the classroom, beginning with 

our youngest students, and the relationship between literature 

and empathy. This section also includes an inspiring story of 

friendship between a Holocaust survivor, who came to speak 

at the School, and a student who made a lifelong connection to 

him, and their extraordinary journey together. 
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Teachers from left to right: Gemma Green, Liz Pappademas, Laree Henning, 
Jane Soper, Bob Bryan, Anneke Emerson, Danielle Burness, Casey Dodd, 
Mara Garcia. Students from left to right: Janah Omordia ‘20, Olivia Lakhani '26,  
Max Dombchik ‘23



W I N T E R  2 0 1 8 11

relationship skills, “The ability to establish and maintain healthy and 
rewarding relationships with diverse individuals and groups. The ability to 
communicate clearly, listen well, cooperate with others, resist inappropriate 
social pressure, negotiate confl ict constructively, and seek and offer help 
when needed.” Number fi ve is responsible decision making, “The 
ability to make constructive choices about personal behavior and social 
interactions based on ethical standards, safety concerns, and social 
norms. The realistic evaluation of consequences of various actions, and a 
consideration of the wellbeing of oneself and others.” (https://casel.org/
wp-content/uploads/2017/01/Competencies.pdf)

LAREE HENNING: What’s really important is that these are lifelong skills 
that we as adults are always developing ourselves, and so I think when we 
talk about this with students we are clear that it’s not like you graduate 
at 18 and you have mastered self-awareness skills. It’s not this defi ned 
concrete measurement, this is something you work on throughout your life, 
as a child and as an adult.

DANIELLE BURNESS: All of this trickles into everything that we as 
educators do. You may look at the areas separately, but they really are not 
separate at all. In my position as Learning Specialist, I am regularly teaching 
students strong organizational skills, how to set a goal, and to know how to 
attain that goal. The ability to be successful in this task stems from being 
self-aware and having the confi dence to believe in themselves and their 
own abilities. It is so critical to teach these ideas in the school setting, and 
not think of it as something extra. It needs to be intertwined in everything 
we do. If we do that well, then we see the results in their academics, in their 
ability to socialize with others, to interact with their teachers, to advocate 
for themselves – all of those things become stronger. 

MARA: It is also important to note that the idea of building one’s social-
emotional capacity is not new, but that further development in the fi eld 

of neuroscience has given us data to support the long-term benefi ts of 
direct instruction around self-awareness, social-awareness, self-
management, relationship skills, and responsible decision-making. This 
can look like a child that is able to demonstrate empathy for their peers, 
set meaningful goals and a path toward achieving them, students voicing a 
sense of safety and belonging in a community, and research shows us that 
such development in one’s sense of self, directly correlates with positive 
outcomes down the line. 

LAREE: And now with brain-based research, if a student is acting out, we 
have the language to talk about how his or her brain went into this mode. 
We can say, “It’s the amygdala that took over.” We can normalize this with 
students by explaining that a certain part of the brain which is reactive, 
plays a critical part when this happens, and that we literally cannot access 
information that can be useful because we are so overcome by emotion. 
However, we can also share that we have what I call “superpowers” inside 
of us – strategies and tools to self-regulate and calm down. It’s truly a 
game changer when students can openly discuss and affi rm what works 
for them in this area – whether it’s walking away, taking deep breaths, 
counting to ten, etc. This is where it’s important that as a community, we’re 
all supporting the child in that same language, so that every student is 
getting consistent support every step of the way. By talking this way, they 
feel empowered because they know that they have the tools.

GEMMA GREEN: Having that common language is so important. For 
example, in Primary and Lower School, we want our students to have a 
growth mindset, because that’s how people learn best. Since I am in and 
out of many different classrooms, I see lots of examples of this message 
being relayed to students. Students are being encouraged to challenge 
themselves, keep working hard, and stick with diffi cult problems. They 
learn that working together can help them problem-solve. Teachers 
explain to students that mistakes are really okay, and in fact, that’s when 

morning the students in Grades K-Eight exit their cars 

or the school buses and shake hands with a teacher or 

an administrator. This daily welcome – a tradition that began 

with the founding of the School in 1961 – is both a tangible and a 

metaphorical introduction to the day. It reminds the students that 

they are seen, known, and connected to their teachers. They are 

also reminded that their day will be spent as part of the School’s 

community. While this may seem rather formal, it is fundamental 

to the School’s culture. This simple act strikes both an emotional 

and a practical chord (everyone needs to know how to give a solid 

handshake), and it allows the students to feel a part of something 

larger than themselves. 

In “Only Connect,” the often-quoted E.M. Forster title, he implores the 
reader to ‘live in fragments no longer.’ It is the role of a school to help 
students do this – to make the social and emotional connections within 
themselves and with each other. On October 24, Jane Soper, Assistant 
Head of Primary School, Gemma Green, Primary and Lower School 
Learning Specialist, Mara Garcia, Upper School Counselor and Director 
of Human Development, Laree Henning, School Counselor for Grades 
Five through Eight, and Danielle Burness, Upper School Learning 
Specialist and Upper School Counselor, gathered in Founder’s Hall for a 
conversation about what it takes to make this happen and why it is critical 
that it does. 

The what.
MARA GARCIA: Perhaps we should start with a defi nition. When we talk 
about social-emotional learning (SEL), we are referencing the fi ve main pillars 
that need to be part of an educational framework from pre-K through Twelfth 
Grade. And each of those pillars is signifi cant in a child’s development.

The fi rst is self-awareness, “The ability to accurately recognize one’s 
own emotions, thoughts, and values and how they infl uence behavior. The 
ability to accurately assess one’s strengths and limitations, with a well-
grounded sense of confi dence, optimism, and a ‘growth mindset.’” The 
second would be self-management, “The ability to successfully regulate 
one’s emotions, thoughts, and behaviors in different situations – effectively 
managing stress, controlling impulses, and motivating oneself. The ability 
to set and work toward personal and academic goals.” The third is social 
awareness, “The ability to take the perspective of and empathize with 
others, including those from diverse backgrounds and cultures. The ability 
to understand social and ethical norms for behavior and to recognize 
family, school, and community resources and supports.” The fourth is 

C O N V E R SAT I O N

The What 
The Why & 
The So What

learning LOVE OF

1
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On the left: Archer Spindle ’26

On the left: Jane Soper, Gemma Green On the right: Mara Garcia, Danielle Burness, Laree Henning
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relationship skills, “The ability to establish and maintain healthy and 
rewarding relationships with diverse individuals and groups. The ability to 
communicate clearly, listen well, cooperate with others, resist inappropriate 
social pressure, negotiate confl ict constructively, and seek and offer help 
when needed.” Number fi ve is responsible decision making, “The 
ability to make constructive choices about personal behavior and social 
interactions based on ethical standards, safety concerns, and social 
norms. The realistic evaluation of consequences of various actions, and a 
consideration of the wellbeing of oneself and others.” (https://casel.org/
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LAREE HENNING: What’s really important is that these are lifelong skills 
that we as adults are always developing ourselves, and so I think when we 
talk about this with students we are clear that it’s not like you graduate 
at 18 and you have mastered self-awareness skills. It’s not this defi ned 
concrete measurement, this is something you work on throughout your life, 
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DANIELLE BURNESS: All of this trickles into everything that we as 
educators do. You may look at the areas separately, but they really are not 
separate at all. In my position as Learning Specialist, I am regularly teaching 
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such development in one’s sense of self, directly correlates with positive 
outcomes down the line. 

LAREE: And now with brain-based research, if a student is acting out, we 
have the language to talk about how his or her brain went into this mode. 
We can say, “It’s the amygdala that took over.” We can normalize this with 
students by explaining that a certain part of the brain which is reactive, 
plays a critical part when this happens, and that we literally cannot access 
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for them in this area – whether it’s walking away, taking deep breaths, 
counting to ten, etc. This is where it’s important that as a community, we’re 
all supporting the child in that same language, so that every student is 
getting consistent support every step of the way. By talking this way, they 
feel empowered because they know that they have the tools.

GEMMA GREEN: Having that common language is so important. For 
example, in Primary and Lower School, we want our students to have a 
growth mindset, because that’s how people learn best. Since I am in and 
out of many different classrooms, I see lots of examples of this message 
being relayed to students. Students are being encouraged to challenge 
themselves, keep working hard, and stick with diffi cult problems. They 
learn that working together can help them problem-solve. Teachers 
explain to students that mistakes are really okay, and in fact, that’s when 

morning the students in Grades K-Eight exit their cars 

or the school buses and shake hands with a teacher or 

an administrator. This daily welcome – a tradition that began 

with the founding of the School in 1961 – is both a tangible and a 

metaphorical introduction to the day. It reminds the students that 

they are seen, known, and connected to their teachers. They are 

also reminded that their day will be spent as part of the School’s 

community. While this may seem rather formal, it is fundamental 

to the School’s culture. This simple act strikes both an emotional 

and a practical chord (everyone needs to know how to give a solid 

handshake), and it allows the students to feel a part of something 

larger than themselves. 

In “Only Connect,” the often-quoted E.M. Forster title, he implores the 
reader to ‘live in fragments no longer.’ It is the role of a school to help 
students do this – to make the social and emotional connections within 
themselves and with each other. On October 24, Jane Soper, Assistant 
Head of Primary School, Gemma Green, Primary and Lower School 
Learning Specialist, Mara Garcia, Upper School Counselor and Director 
of Human Development, Laree Henning, School Counselor for Grades 
Five through Eight, and Danielle Burness, Upper School Learning 
Specialist and Upper School Counselor, gathered in Founder’s Hall for a 
conversation about what it takes to make this happen and why it is critical 
that it does. 

The what.
MARA GARCIA: Perhaps we should start with a defi nition. When we talk 
about social-emotional learning (SEL), we are referencing the fi ve main pillars 
that need to be part of an educational framework from pre-K through Twelfth 
Grade. And each of those pillars is signifi cant in a child’s development.

The fi rst is self-awareness, “The ability to accurately recognize one’s 
own emotions, thoughts, and values and how they infl uence behavior. The 
ability to accurately assess one’s strengths and limitations, with a well-
grounded sense of confi dence, optimism, and a ‘growth mindset.’” The 
second would be self-management, “The ability to successfully regulate 
one’s emotions, thoughts, and behaviors in different situations – effectively 
managing stress, controlling impulses, and motivating oneself. The ability 
to set and work toward personal and academic goals.” The third is social 
awareness, “The ability to take the perspective of and empathize with 
others, including those from diverse backgrounds and cultures. The ability 
to understand social and ethical norms for behavior and to recognize 
family, school, and community resources and supports.” The fourth is 

C O N V E R SAT I O N

The What 
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our best learning takes place. Hopefully, these messages will remain with 
our students as they continue to face challenges in Middle and Upper 
School and beyond.

LAREE: For the students I work with, socially Middle School can be a really 
challenging time, but the neuroscience shows how being kind actually 
improves your overall feeling of happiness, and I can use this evidence 
when I speak to my students. So once we share this with the kids, and we 
are building from the Primary and Lower School, we are establishing a 
continuum of kindness. We can also say to our students, “This is what our 
school’s about. This is what we stand for.”

The why.
DANIELLE: This reminds me of psychologist Abraham Maslow’s 
Hierarchy of Needs [physiological, safety, love/belonging, self-esteem, 
self-actualization]. The basic needs of an individual must be met in order 
to work up the pyramid that Maslow describes. Social-emotional learning 
begins at the foundation of this pyramid and is part of every level 
thereafter. When students feel that they are a part of something bigger 
than themselves, part of community, and have a certain responsibility to 
others, they become more productive, and more confi dent in themselves. 
Starting at the very beginning of one’s educational experience, (pre-
school, Kindergarten) is what makes all the difference. Continuing with 
deliberate instruction throughout a students’ educational experience is 
paramount in terms of their overall success in life. This success is evident 
in their social relationships as well as their relationship to academics. If 
social-emotional learning has been the cornerstone of one’s educational 
experience then students thrive in all walks of life. If as educators, our 
goal is to help develop these types of students we must help to reduce 
the anxiety that is prevalent in most educational settings and focus 
on the human piece, not just the academic. When we, as a school, are 
able to partner successfully with a family to educate the whole child, 
everyone wins!  

of the most diffi cult Advanced Placement (AP) courses 

offered is AP Physics C – Electricity and Magnetism. 

It requires a mastery of advanced calculus, the understanding of 

profoundly challenging scientifi c concepts and principles, and then 

the ability to apply them all in a high pressure setting. 

In May 2017, all 13 of Nancy Argano-Rush’s AP students earned a 5 
on the exam – the highest score possible. For a whole class to achieve 
a perfect score is exceptional, and Head of School Mark McKee was 
impressed with the results. When he went to congratulate Nancy and 
to learn more about her students, he asked her what was the secret to 
their success? How did they prepare? She replied, they worked as a team 
and at the same time took responsibility for their own understanding. By 
dedicating themselves to working together, by listening to each other’s 
thoughts on a concept even if they thought they understood it already, 
by supporting each other’s weaknesses, and leveraging each other’s 
strengths, they all found success. She also emphasized that they laughed 
with each other, at each other, and at themselves. Collectively they found 
a way to make learning diffi cult material fun. 

This is social-emotional learning.
On the afternoon of October 24, Associate Head of School and Interim 
Head of Middle School Bob Bryan, Middle School Dean of Students Casey 
Dodd, Middle and Upper School Learning Specialist Liz Pappademas, 
and Chief Innovation Offi cer Anneke Emerson met around the table in 
Founder’s Hall to take the conversation on social-emotional learning in 
a different direction. They focused on the role of emotion and cognition 
in Mind, Brain, and Education Science, and continued on the themes of 
belonging, signifi cance, and fun.

BOB BRYAN: The fi rst time that I really became aware that social-
emotional learning principles are embedded into Mind, Brain, and 
Education Science (MBE) was at a previous school where we invited USC 
Professor Mary Helen Immordino-Yang to campus and she presented her 
research on the importance of emotion, and the importance that emotion 
plays in cognition. I had always thought about them as being two separate 
things, but her whole point is that they are not two separate things. Her 
research shows that an emotional connection that activates relevance and 
engagement supports intrinsic motivation and leads to deeper and more 
sustained learning. So the emotional component in learning is critical, and 
I think as we have come to understand that better and we’ve had more 
research of different kinds to support that idea, we’ve really seen that the 
way students experience their learning is a very important part of their 
ability to learn.

2
C O N V E R SAT I O N

Emotion &
Cognition

JANE SOPER: In the Primary and Lower Schools, social-emotional 
learning is an integral part of every aspect of a student’s day. In the 
morning, teachers are at carpool to greet each child. We shake the 
student’s hand and say good morning. This process helps to develop 
eye contact and a confi dent handshake. The student then goes to the 
classroom to join a morning meeting, which is based on the Responsive 
Classroom model (see pages 8-11). In the morning meeting circle, the 
teacher has the students greet each other, talk about their knowledge 
and feelings about specifi c topics, and review activities for the day. 
It is a happy time that gives each child a chance to feel connected, 
valued, and prepared. As teachers move through the academic day, 
the Responsive Classroom common language facilitates continuity 
in modeling appropriate social-emotional learning. In addition, our 
character program and our intentional effort to care about others 
through service learning, encourages students to develop social-
emotional skills naturally and authentically as they experience joyful 
learning at Viewpoint.

The so what.
MARA: It’s been wonderful to hear some of the everyday examples of how 
we teach and practice social-emotional learning skills with our students 
at Viewpoint. Before closing, however, it feels important to also make 
note of the ways in which social-emotional learning fi ts within one’s larger 
educational experience.

Twenty-fi rst-century education often references the Four C’s –
collaboration, critical thinking, communication, and creativity. Through 
various examples that we’ve shared this morning, one can see that there 
is a direct connection between the pillars of social-emotional learning 
and what is considered critical skill development within 21st-century 
education. These are the very skills that a child needs to develop and 
refi ne, to be prepared to work in a range of industries in our current 
global economy.  ■

One
– Danielle  Burness

“IF SOCIAL-EMOTIONAL LEARNING 
HAS BEEN THE CORNERSTONE OF ONE’S 

EDUCATIONAL EXPERIENCE THEN STUDENTS 
THRIVE IN ALL WALKS OF LIFE.” 

On the left:  Sarah Donovan ’20
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LIZ PAPPADEMAS: Definitely. I think it might be helpful to quickly define 
Mind, Brain, and Education Science. Casey, Bob, and I attended the 
Center for Transformative Teaching and Learning (CTTL) Academy at St. 
Andrew’s Episcopal School in Maryland this summer where we learned 
that Mind, Brain, and Education Science is the confluence of cognitive 
psychology, education and teaching, and neuroscience.

ANNEKE EMERSON: I joined this conversation with the three of you after 
you had come back from the CTTL. I was really taken by the accessibility 
of the information provided by both St. Andrew’s work and the writing in the 
book NeuroTeach that our faculty are reading this year. The research and 
the book both place emphasis on classroom strategies. I was impressed by 
the very practical applications, how accessible the research is to teachers 
and how powerful it can be in transforming learning.

BOB: Right, and I think along those same lines, a lot of what comes out 
of the research is common sense. When you talk about neuroscience or 
Mind, Brain, and Education Science, it sounds very remote or theoretical. 
Actually, many of the teaching and learning strategies that are coming 
out of that research are common sense about student engagement, the 
importance of peer-to-peer interaction, collaboration, the importance 
of the relationship between students and teachers, things of that sort 
that are all really part of laying the groundwork for effective teaching 
and learning. So I think, in practice, it validates in many cases what our 
teachers are already doing. One great example of this is in the Primary and 
Lower Schools, where faculty and staff have been trained in Responsive 
Classroom principles and strategies (see pages 8-11). The three elements 
from the responsive classroom standpoint for effective teaching and 
learning are that learners need to have a sense of belonging, significance, 
and fun.

ANNEKE: A lot of our teachers are already using research-informed 
strategies in the classroom. English teachers are deliberate in thinking 
through how they might connect literature to students’ real world 
experiences, connecting the text with their lives. This research also guides 
how faculty spend class time. Those emotional connections are honored 

and students feel drawn to the classroom material in ways that resonate 
with them personally.

LIZ: A great example in the Middle School is the Seventh Grade’s “History 
of Us” project, in which students research their family and present their 
findings in a personal and creative way. The project incorporated so many 
MBE “power strategies” – connect to student’s daily lives, include choice 
and play, move beyond the lecture... Walking through the exhibits, it was 
great to see students so engaged. I have no doubt it was because the 
project aligned so well with these research-informed methods.

BOB: In terms of belonging and significance, the project encourages them 
to explore their identity, talk about things that are important to them, and 
communicate that to their parents and their peers. It validates who they are 
as a person and as a student in the School, and provides an opportunity 
for them to share that with others, which creates that sense of community, 
that sense of connection, that’s so important in the learning process.

CASEY DODD: It’s interesting. Kids often learn best from other kids and 
I don’t think they always know what’s possible without seeing it firsthand 
from someone else. This fall we had senior Drew Principe come in and 
talk with our Eighth Graders about the relationship that he had built with 
a Holocaust survivor named Henry Oster after hearing him speak at an 
Upper School assembly last year (see pages 22-23).  Drew shared his 
story, which involved raising enough money to travel with Henry to Israel 
where Henry had the bar mitzvah he missed when he and family were 
sent to the Lodz ghetto in Poland. A few days later the students visited 
the Museum of Tolerance. After Drew's presentation and the trip to the 
museum, a number of students came to me and said, “Ms. Dodd, Drew 
was talking directly to me during today’s assembly. When will I have my 
chance lead an assembly? Is it possible for me I to share my story with 
the community? When might my opportunity begin?” It’s through these 
experiences that the students get to see the sky’s the limit for them, and 
Viewpoint really does have a lot of that time and space that’s created for 
students to own a little bit more.

Emotions and the  
functions of the brain. 
BOB: Yes, I agree that student ownership is a key component of the 
learning process, and ownership requires that students be “present.” 
Sometimes we just have to take a step back and realize that when we 
see students in a classroom we immediately assume that the student is 
available to learning. To a great extent, though, a student’s ability to be 
present is a function of his or her emotional state. Students might be 
physically present, but they might be anxious about things that are going 
on at home or things going on with their friends or perhaps concerned 
about disappointing their parents and teachers. 

Strategies to engage learners directly can help them to be present to 
learning. Having a positive emotional connection to what they’re doing 
and to the people around them helps students to feel comfortable in the 
learning space and allows them to switch channels from the things that 
they might be concerned about to the thing that they’re interested in in the 
moment. Without being able to change that channel, it’s very difficult for 
students to be engaged enough to really learn deeply.

LIZ: Right. Anneke and I were talking the other day about the amygdala, 
an important part of the limbic system. The amygdala is responsible for 
regulating emotions. When you’re stressed, much of your brain power is 
directed to the limbic system and that rear brain, that primitive, reptilian 
part of your brain, which evolved tens of millions of years ago and is 
highly emotional. This area of the brain is responsible for the “fight, flight, 
or freeze” reaction. When that is engaged, you’re not able to activate the 
higher order thinking processes, essentially, you’re not able to learn at that 
high level. When you are relaxed, when you are not stressed, the amygdala 
activates the prefrontal part of the brain, that executive functioning, 
organization, and problem solving part of the brain, where we really need 
adolescents, especially, to be working. This relates back to Mary Helen 
Immordino-Yang, how interconnected emotions and learning are, how vital 
it is for teachers to understand and care for student stress levels in class.

ANNEKE: And Mind, Brain, and Education research also speaks to ways 
you can help make students more informed about how their brain works.

LIZ: The science of it.

ANNEKE: Yeah! That learning is a function of neurons learning to fire 
together and strengthening connections in the brain. Making that visible 
is important to student’s learning. There is something that can feel 
mysterious or fixed about the brain and this work really helps address that 
for students. The more they know about the way their brain works, the 
more they can “see” their own thinking and the more they believe their 
brains can grow and change. It speaks to metacognition.

LIZ: Yes, “Thinking about thinking.” or “What is my brain doing right now?” 
Being aware of that.

ANNEKE: Yes. How can I think about my learning? How the brain works is 
something that can be learned. It feels tangible. 

LIZ: Yes, we’ve talked a lot about neuroplasticity and mindset. (Carol 
Dweck’s Mindset was an all-faculty read in 2014). By understanding the 
science of the brain, students are empowered, they feel like, “The brain is 
an organ that I can change and build, something plastic, not just this fixed 
thing outside of my control.” Having that understanding is a real opportunity.

BOB: I think that that metacognition piece is really important, because 
the future of education may be a lot about entrepreneurial projects, 
passion projects, things of that sort that students are deeply engaged 
in at a personal level. And so their ability to understand themselves as 
learners is a big part of what kinds of choices they will make about how 
to go about those individual projects as they take them on, and what kind 
of mentoring that they will seek out as they do those projects. Without 
really understanding themselves as a learner, they won’t know how best 
to do that. So I think we really have an obligation to them, not only in this 
moment, but also for the future to help them understand themselves as 
learners.   ■

– Bob Bryan

“STRATEGIES TO ENGAGE  
LEARNERS DIRECTLY CAN HELP THEM  

TO BE PRESENT TO LEARNING.”

From left to right: Casey Dodd, Anneke Emerson, Liz Pappademas, Bob Bryan
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“Hey Ella, what are you doing?”

As the words came out of Justin Sun’s mouth, he knew he was going  
to wish he never asked that question. “I’m putting on makeup,” Ella  
said with a huge smile on her face. As the entire class broke out  
in laughter, he began his process of “putting on makeup.” Mr. Sun took 
out his chap stick and pretended he was putting on lipstick, and then 
proceeded to pretend that he was putting blush on his cheeks. Looking 
around the circle and seeing the joy on the students’ faces was one of 
the highlights that will stay with him for a long time.

Last year, the game, “What are you doing?” became an instant  
hit in Mr. Sun’s Fourth Grade classroom. The game starts with one 
person doing an action like brushing their teeth. The next person in 
the circle would then ask, “What are you doing?” The person who 
was acting would then say that they were doing a different action  
like “washing my car,” and then the person who asked the question 
would pretend to “wash their car.” This process continued around  
the circle until everyone had an opportunity to act out an action that 
their classmate chose for them. Initially, the actions started out rather 
mild as the students were still figuring out what was acceptable  
for the game. Many of the actions were things like, “I’m eating”  
or “I’m walking my dog.” As the year progressed and the students 
became more comfortable with one another, the actions started 
becoming more creative. The students loved making up silly actions  
for their classmates and teachers to act out. 

Morning Meetings are a great way for the class to bond and get  
to know one another. Mr. Sun admits, “Thinking back on my own 
childhood, standing in front of my classmates and pretending to put  
on makeup would have been the last thing I wanted to do. It is easy  
to sense that something special happens during these morning times.  
Kids develop a different kind of comfort level and trust with their peers.” 
Taking risks like these also helps students to take risks academically.  
When the students feel safe in their learning environment, they are  
less fearful of making mistakes in front of their peers and are willing  
to take on the challenges within the classroom.  
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By Kate Iocoi and Justin Sun, Fourth Grade Teachers

 LEARNING IS MORE FUN IN

A Responsive 
 Classroom
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On October 25, the students wore orange for Unity Day – sending a message of support, hope, and unity 
to show that we are together against bullying and united for kindness, acceptance, and inclusion.

From left to right: Kapri Garnett ’26, Kate Iacoi, Prianna Pierce ’26, Sebastian Safahi ’26
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Class, Blake Nitti ’30 says, “My favorite part about Morning Meeting is 
sharing because I get to hear everybody’s ideas.” The next component 
of a Morning Meeting is a group activity. Group activities are usually 
short, and they typically tie in to the curriculum. Participation is a big 
part of the group activity because it is another way to build community 
and inclusivity within the classroom. The last part of a Morning Meeting 
is the morning message. The teacher writes a message to the group 
and allows students a chance to reflect on something that pertains to 
the curriculum or may be something of interest to the students. “It is an 
important part of our day because it gets your brain active to start the 
day,” says James Faulhaber ’26. The message helps to transition the 
class into the rest of their academic day.

INTERACTIVE MODELING

One of the essential practices in Responsive Classroom is interactive 
modeling. It can be used as a way to teach social behaviors, classroom 
routines, or academic skills so students know the exact expectations 
and can be successful at meeting them. In this process, a teacher 
models a behavior and then immediately engages students in active 
learning by giving students the opportunity to discuss their observations 
of the expectations. This strengthens the learning process. Then 
students model the desired routine or procedure before the whole class 
engages in the activity. Third Grade teacher, Salah Farrag, emphasizes, 
“Having the opportunity to talk about what they’ve observed reinforces 
student learning. This also creates clear expectations for the students’ 
actions within a particular routine or learning task.”  Although teachers 
in Primary and Lower School include this practice throughout the 
year, it can be particularly beneficial in the beginning of the year. In 

Kindergarten, Brooke Stevens relies heavily on interactive modeling 
to help teach routines to allow children to develop their independence. 
In her classroom, Mrs. Stevens uses this practice to model what it looks 
like to transition from one activity to another, take turns with a partner, 
listen to one another, and compliment a friend. 

During one week in October, Jasmine Novick’s Second Graders played 
a hand game called “Double Double” and substituted the words “Good 
morning” or their names into the song. Her class especially enjoyed the 
steps where one or more students were invited to model the behavior for 
the class. They concentrated very hard on modeling the behavior the right 
way. During a discussion, students usually noticed all of the most important 
aspects the models demonstrated, such as making eye contact, going 
at the same pace, using an indoor voice, and smiling. Mrs. Novick added, 
“Sometimes they noticed things that I didn’t! I can definitely tell a big 
difference in my classroom atmosphere when I use modeling. The students 
know what to do, how to do it, and what success looks and sounds like. 
This makes them more aware, more confident, and more accountable 
during the activity.”

ACADEMIC CHOICE

Who remembers school days of endless lectures, books that were 
unappealing, and uninspiring writing assignments? With teachers 
implementing the Responsive Classroom approach, classrooms are 
bustling with motivated students who all may be reading different texts 
for book clubs, writing informational books about a favorite topic, or 
solving math problems with a variety of strategies. Academic choices  
are instrumental in engaging students.  

Lower School students are excited by the choices available to 
them in Reader’s and Writer’s Workshop. During these times, the 
academic choice component of Responsive Classroom is embedded 
into the curriculum. Although students are all working within one 
reading genre or type of writing, they have the ability to choose 
the books they read or what topics they’ll write about. Vanessa 
Harrington, the Fifth Grade Language Arts teacher, always says, 
“If you aren’t excited about what you’re writing, stop writing about 
it!” She adds, “Excitement about the subject is key.” In addition to 
choosing their own writing topics, students in Mrs. Harrington’s class 
always have the choice as to what strategies they will focus on that 
day. Through the Writer’s Workshop model, she exposes them to 
writing techniques and creates anchor charts, and as she builds on 
those charts, students are free to choose what they want to try that 
day. Mrs. Harrington relays, “Some might be re-working their lead, 
some may be adding in a flashback or flash-forward, and others 
may be focusing on dialogue. By the end of the unit, students are 
held responsible for everything on the checklist, yet they have the 
freedom and flexibility to choose what they work on during each 
session.” Mrs. Harrington also gives them choices when it comes to 
tools they can use. Some like to use post-it’s for revision, others use 
colored flags to mark each writing technique they’ve used, and some 
kids like to write with a pen. They also get to choose where they sit 
in the room. As the year goes on, she offers them the choice to hand 
write or word process first drafts. “These little choices keep students 
engaged” notes Mrs. Harrington. Now that sounds like a classroom 
we’d all like to join!  ■

MORNING MEETING

When students begin their Morning Meeting, they know that they are 
beginning their school day in a positive way. One of the purposes of a 
Morning Meeting is to give students an opportunity to practice important 
social skills while building a sense of community within the classroom. 
This time of the school day is just one of the many components of 
Responsive Classroom. “I like Morning Meetings. We work together 
and help each other learn in our Morning Meetings,” says Keller Foley 
’30. Having a consistent time for students to come together and meet 
is very important as it helps them build a routine. In Vicki Schulhof’s 
Kindergarten class, Cruz Espinoza ’30 says, “I like when the music 
plays for Morning Meeting. When the song, Best Day of My Life comes 
on, we know to clean up and come to Morning Meeting.” The routine 
helps them to feel more at ease because they know that every day will 
start in a similar manner, and they have a chance to be more successful 
throughout the rest of their day.

A typical Morning Meeting consists of four parts: greeting, sharing, 
group activity, and morning message. During the greeting, students 
have an opportunity to greet one another by name. It is a way for each 
student to know that they are a valued member of our community. “The 
thing I like about Morning Meeting is being greeted by a classmate.  I 
like it because it makes me feel good inside,” states Avery Oder ’25. 
Even when someone is absent, we still remember to greet our friends 
who are not with us that day. During the sharing time, the students 
have an opportunity to share news about themselves or about a topic 
that could be coming up in the day. Students could share about the 
things they did over the weekend, or something as simple as telling 
the class about their favorite color. In Kara Blevins’s Kindergarten 

CORNERSTONES 
OF THE RESPONSIVE 
CLASSROOM

• Engaging academics

• Positive community

• Effective management

• Developmentally appropriate teaching

Heidi Lindas ’26, Neo Mishan ’26 Anniston Aragon ’26, Avi Shah ’26, Nikhil Sarvaiya ’26

On October 25, the students wore orange for Unity Day – sending  
a message of support, hope, and unity to show that we are together  

against bullying and united for kindness, acceptance, and inclusion.  
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THE  
CLASS    

Eighth Grade English

THE  
CONTEXT
Students read The Book Thief over the summer 
and we spent the first several weeks exploring 
its main themes and big ideas, studying 
elements of the Holocaust along the way. In our 
classes and in the Advisory program, students 
learned about the Bystander Effect and the daily 
types of hatred and discrimination that can 
grow into bigger acts of injustice against others. 
Other texts this year include William Golding’s 
novel Lord of the Flies, William Shakespeare’s 
play Romeo and Juliet, Harper Lee’s novel To 
Kill a Mockingbird, and John Lewis’s graphic 
novel memoir March: Book 3. By June of 2018, 
these Eighth Grade students will have read 
stories of characters and real people who make 
important, impactful choices that make history 
in their own worlds.

THE BOOK THIEF AND  
THE MUSEUM OF TOLERANCE

THE TEXT/THE ASSIGNMENTS
The Anniversary Edition of The Book Thief features  
a sepia-toned photograph of a person’s finger, poised  
to knock down a zigzagging row of dominoes. 

THE IMAGE CAPTURES THE CHARGED STILLNESS before the 
crash, the exact point in time before an irreversible change occurs. 
Together we examined this cover and explored the symbolism of 
this moment, connecting this metaphor to other “domino effects” 
throughout the novel. The concept of the domino effect, along with 
the idea of people’s choices making history, gave us the framework 
for exploring characters’ individual contributions to the events of the 
novel. Students engaged with the book through class discussions 
and literary analysis, keeping an eye out for the ways in which 
people’s small actions could make real differences. We studied Pastor 
Martin Niemoller’s poem “First They Came” as a further reminder of 
the power of being an Upstander.

After studying The Book Thief, we began William Golding’s classic 
Lord of the Flies, reading with our lens still focused on individual 
choices, looking at the boys’ treatment of one another as rules 
and order give way to cruelty and savagery. In Golding’s novel, 
Jack’s insistence on the existence of The Beast, a common enemy, 
ensures his power over the boys; the students were quick to see 
the connection between this element and Hitler’s own use of fear 
mongering and scapegoating to control the Germans in his time.  
By the time we visited the Museum of Tolerance together, the 
students had not only learned about the Holocaust itself, but were 
primed to examine the ways in which individual actions can make 
far-reaching impacts–whether good or bad. 

THE EXPERIENCE
When students first entered the Museum of Tolerance, 
they were broken into small groups with teachers and 
guides who had detailed knowledge of the Holocaust, 
many of whom lost family members in the Holocaust. 

THROUGHOUT THE TOUR, these guides explained historical 
context, answered questions, and shared their own stories. 
Students explored exhibits detailing Hitler’s rise to power, focusing 
on ways in which the Nazi government in Germany built upon 
existing anti-Semitism and turned it into a program of methodical 
disenfranchisement that eventually led to the systematic murder 
of millions of Jewish people. They also learned about others sent 
to concentration camps and killed in the Holocaust including 
communists, homosexuals, priests, gypsies, trade unionists, and 
people with mental and physical disabilities. Students considered 
ways in which intolerance can build into hatred and violence, and 
they considered their own roles in fighting intolerance. In addition, 
students were challenged to reflect on the role of the individual in 
fighting injustice when they heard stories about those who refused 
to take care of the powerless, and when they heard stories about 
those who put their own lives at risk to help those being persecuted. 
Along with exhibits on the Holocaust, students learned about 
modern examples of intolerance and violence. Upon returning to the 
classroom, English teachers in the grade asked students to reflect 
on what they saw and heard, and students made connections to 
literature from the class and to their own lives. ■

By Shawn Burch, Jill Hanson Dash, and Tom Moore, Eighth Grade English Teachers

THE  
MOTIVATION
 “People make choices. Choices make 
history.” These words drive the work 
behind the non-profit organization Facing 
History and Ourselves, and inspired the 
Eighth Grade English teachers’ choice 
of Markus Zusak’s 2005 novel The Book 
Thief as our touchstone text for the year. 
Building on our theme of “Coming of Age” 
for the course, we aim to make this year’s 
curriculum a study in how the choices 
we make affect the world around us. In 
conjunction with the October trip to the 
Los Angeles Museum of Tolerance, reading 
The Book Thief has laid the groundwork 
for building empathy, understanding, 
and–hopefully– the courage to make even 
a small move from the role of Bystander to 
Upstander.

 SHARE 
  YOUR
 WORK

Eighth Graders visiting the Museum of Tolerance
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D rew Principe ’18 opens his documentary fi lm Listen by 
explaining that in the fall of his sophomore year he was 
looking for more fulfi llment in his life. He shared this with 

his mother, and she told him to keep his eyes open for the little signs that 
give life more purpose. “I did and I met Henry,” said Drew.

Drew fi rst visited Israel when he was 14, where he purchased a leather 
bracelet inscribed with the words of The Shemah, a signifi cant prayer in 
Judaism whose title translates to “hear” or “listen.” Drew wore it for a while and 
then he misplaced it. One morning in October 2016 he found it and decided 
to put it on. It was that day that Dr. Henry Oster came to speak at Viewpoint. 

Born in 1928, Henry spent his childhood in Cologne, Germany, where 
his prosperous family’s life was increasingly impacted by the rise of Adolf 
Hitler and the Nazi party. Two weeks before his bar mitzvah, Henry and 
his family were sent to the Lodz ghetto in Poland, where his father died 
of starvation. When he was 15, Henry and his mother were transported to 
Auschwitz-Birkenau. They were separated upon arrival, and he never saw 
his mother again. As Henry explains in Listen, after so many harrowing 
experiences where he survived because of luck or his own resourcefulness, 
he set aside his faith. In spring of 1945, nearing death himself, Henry was 
transferred to Buchenwald concentration camp in Germany, where he was 
liberated by Allied forces when he was 16. 

Drew was deeply moved by Henry’s talk. After the presentation, Drew 
waited to meet Henry and he offered him his bracelet. Henry initially 
refused, but Drew persuaded him to take it. This exchange was the 
beginning of their life-changing friendship. 

After spending more time together, Drew learned that despite many offers, 
Henry had not been to Israel and never had his bar mitzvah. Drew then 
decided that he would raise the money for Henry to travel to Israel and 
have it there. At fi rst, Henry resisted, but as he explains in Listen, eventually 
he agreed to do it “to honor my parents, their struggle to have me bar 
mitzvahed in the ghetto, and the Torah.”

Drew began his campaign, and the donations came in. He explained, “It 
began with just friends and family, and then those friends reached out 
to other friends, and then some strangers started their own fundraising 
campaigns, and then I had word that a few synagogues were fundraising 
for me. And it all happened organically, and I think that’s part of what made 
it so amazing was a whole community came together and helped me 
achieve this goal.”

The fi lm shows scenes from the bar mitzvah with Drew’s family and Henry’s 
wife and friends in attendance. In it Drew says, “The service itself was 
incredible. I told my mom that that was the best day of my life. It was just 
surreal. I don’t even think Henry realized in the moment that this was really 

By Monica Case ’90, Associate Director of Communications

 The Lost 
Bar Mitzvah

Drew Principe ’18 and Dr. Henry Oster, Holocaust Survivor

happening. And you could see in the video after he completes his service he 
pauses because he has to take it all in, and I think everyone had to, and then 
they start the singing and you realize, “Okay, he’s offi cially bar mitzvahed.” 
And we couldn’t stop laughing, then he started crying, and gave a speech. 
That was . . . Yeah, that was incredible.”

When asked how this experience has impacted him, Drew replied, “I can’t 
even describe that. I’m defi nitely not the same person walking out of this 
experience as I was going in. Really one of the most important things 
Henry taught me was relevance and what really is important at 17 years 
old. I’m 17 right now, and I’m going to Viewpoint, I’m applying to colleges, 
and at 17 Henry was just liberated from Buchenwald, so it’s hard not 
to learn relevance from that. I already knew that I wanted some type of 
fulfi llment in my life, but it makes me want it more and it makes me want 
to keep doing things that have meaning. Like, “Is it really that important 
whether my business is super successful or whether I’m using whatever 
success I have to give back?” And I think that’s way more important or 
more relevant. So yes, he’s defi nitely taught me everything.”

When asked why he decided to make the fi lm, Drew said, “For several 
reasons. One, is that I’m really the last generation that can hear a fi rsthand 
account of the Holocaust, and Henry, he’s 89 years old. He was one of 
the youngest survivors, so if I could carry on that legacy for him then I’m 

really fulfi lling a job that I think I’m meant to do. And then, the other reason 
is that, even though this seems like a Jewish story, it’s really not. This is 
something that anyone can do. What this comes from is really getting to 
know the people around you, because every single person has a story and 
we really don’t realize it. Just by looking at Henry, you’d just think he’s a 
regular old man, a doctor. Unless you saw the tattoos on his arms, you’d 
never think to ask. And, everyone does have a story, and if you can listen to 
that story, maybe you can change their lives by hearing the story or change 
your own life. And there’s another voice that you have to listen to, and that’s 
the voice inside of you. So when you hear that story, you listen to your voice 
as well, and you think, “I could do something about it.” Because what’s the 
point otherwise? What are you really doing?”   ■

To watch Drew’s fi lm, visit: 
https://www.youtube.com/watch?v=Vu0cqhZeQvQ

or Scan here:

Henry continues to share his story through regular talks at the Museum of 
Tolerance. For a schedule, visit www.museumoftolerance.com.
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T here is no better way to show character traits at work 
than through children’s literature. Stories often provide the 
springboard for important conversations in our classrooms, and 

they allow readers to immerse themselves in lives similar and different 
from their own. This immersive feeling can ignite the spark of empathy 
in children. Consequently, empathetic children are more likely to 
develop other important character traits such as kindness, compassion, 
and gratitude. 

One of the most popular books that has sparked empathy and 
kindness in young readers is Wonder by RJ Palacio. Wonder 
highlights the trials and tribulations of Auggie, a ten year-old boy 
with a facial deformity who wants only to be treated like an ordinary 
kid. Auggie’s journey also ignited the Choose Kind movement, an 
initiative based on empathy and acts of kindness. Another popular 
book among young readers is Fish in a Tree by Linda Mullally Hunt. 
This story centers on Ally, a girl with dyslexia who tries covering  
up her inability to read. In both of these stories, readers experience 
the struggles of Auggie and Allie and find out what it means  
to be a kind, courageous, empathetic friend in the toughest  
of moments.   

However, some of the books that promote empathy in 
children are also some of the most understated books that 
line our shelves. There are plenty of books that, though 
small in stature, pack an emotional punch and leave 
readers with a new understanding of someone else’s point 
of view. Bringing these characters and stories – whether 
true or fictional – to light can open a window to new 
places, unfamiliar time periods, and inspirational people 
from around the world. If anything, after experiencing 
these stories, children quickly learn that picture books, 
typically as short as 32 pages, can be just as meaningful as immersing 
yourself in a full-length novel. Some of the picture books that inspire 
empathy in young readers are Teammates by Peter Golenbock, Amazing 
Grace by Mary Hoffman, and Boxes for Katje by Candace Fleming. 

Teammates tells the famed story of Jackie Robinson being the first 

African-American baseball player to play in the Major Leagues. It 
shows one of his teammates, Pewee Reese, standing up for Jackie and 
supporting him through his struggles and hardships while playing for the 
Brooklyn Dodgers. 

Amazing Grace centers on a girl named Grace who loves stories and 
finally gets to play a part in Peter Pan. When Grace becomes the target 

of a racial remark from another student, her kind and 
empathetic friends support her while giving her the 
courage to fly! 

Lastly, Boxes for Katje transports readers to Olst, a 
small town in Holland, shortly after World War II. Katje 
and the townspeople are struggling through hunger and 
devastation. One day, the postman delivers a package 
full of soap, socks, and chocolate. The box was sent by 
Rosie, a girl from Mayfield, Indiana, as part of a goodwill 
effort to help people in Europe. Katje is so touched by the 
gift that she sends a letter to Rosie, and the exchange 

that ensues brings surprises and goodwill in more ways than readers 
can imagine. 

From teammates to classmates to people halfway around the world, 
these quiet books highlight how one small act of kindness, inspired by 
empathy, can have lasting positive effects on our world.   ■

By Tracy Wymer, Assistant Head of Lower School, and author of Soar,  
The Color of Bones, and contributor to Been There, Done That

By Michele Shumow, Primary and Lower School Librarian     

Igniting Empathy  
Through Stories

Lost in a Book:   
ENHANCING EMPATHY THROUGH FICTION

V iewpoint School strives to educate the whole child. Social 
awareness, including the ability to empathize with people from diverse 
cultures and environments is a valued social skill. By exposing our 

students to carefully chosen literature in the classroom and the libraries, 
we stimulate their empathetic skills through stories that can transport them 
into new worlds.

From picture books to middle grade novels, our faculty introduces books that 
share many authentic issues, situations, and emotions with our students. 
Classroom reads, such as The Hundred Dresses and Charlotte’s Web 
encourage the child to experience another’s perspective, to see through 
their eyes, and perhaps to feel their feelings. In Fourth Grade, students read 
Island of the Blue Dolphins and experience the survival and courage of a 
young Native American girl on a desolate island off the coast of California. 
Our Fifth Graders explore the seemingly ideal, if bland, society in The Giver 
and unlock its mysteries and secrets with the twelve-year-old protagonist 

Jonas. Story transports them and enlarges their view of humanity and the 
world   around them showing them elements of a world they might never 
experience.

Fiction is intended to spark an emotional response in the reader and offers 
the opportunity to work out reactions, coping mechanisms, and beliefs 
within a contained and safe environment. Many books in our Benjamin 
Franklin Library offer an opportunity to experience empathy. Picture books 
such as The Invisible Boy and Crazy Hair Day allow the teacher, librarian, 
or parent to ask the child “How would you feel if…?” Each Kindness and 
A Chair for My Mother offer the reader a look at an economic situation 
few of our students experience and demonstrate the resilience that can 
come from struggle and persistence. Joey Pigza Swallowed the Key and 
Thank You Mr. Falker let a child see into the world of learning differences. 
Encourage your child to investigate their own empathetic responses to  
the many wonderful characters in books!   ■

learning LOVE OF

Grace Rynerson ’22 and Josie Mar ’22

“There are  
plenty of  

books that,  
though small  

in stature,  
pack an 

emotional  
punch.”

 –TRACY WYMER
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The National Association of Independent School’s 
People of Color Conference (PoCC) is a professional 
development opportunity that is part educational 
symposium and part restorative retreat.  Although 
 the PoCC website states the mission of the 

conference is “to provide a safe space for leadership and professional 
development and networking for people of color and allies of all 
backgrounds in independent schools,” the three-day conference actually 
offers much more to its 6,000 attendees. 

PoCC is not simply a diversity conference where administrators learn 
about identity development. PoCC does more than teach librarians about 
the importance of “mirror” and “window” books. POCC offers more than 
a space for teachers to design an inclusive curriculum. Ever since it’s 
conception in 1986, it has also been a support group of sorts for those 

Everyone who has attended Student Diversity 
Leadership Conference (SDLC) before me told me 
it will be a life changing event. I was ready for that, 
and since it is my senior year I wanted to make 
every moment count. Going into the conference I 
knew that I had a support system, which included a 
fellow senior, two ecstatic juniors, and two curious 
sophomores. Jansen Baier ’18 and I were the 

oldest, so we felt responsible for the group. We quickly bonded and formed 
friendships by just attending the conference. We also had Upper School 
English teacher Belinda Eleftheriades as our “mom” for the duration  
of the seminar. 

As we gathered on the first day, we could see how excited everyone was 
to hear our keynote speaker, Kimberlé Crenshaw, a civil rights advocate 
and scholar of critical race theory, talk about intersectionality. I was in awe 
of how great her message was. Afterwards, we found our affinity groups 
and these were the people we were going to cry, laugh, and have a good 
time with. I met many great people who were from schools in Southern 
California like Sierra Canyon, Campbell Hall, and Oakwood. In my group, 
we talked about race, socioeconomic status, privilege, and many other 
subjects. I learned that even though we all attended independent schools 
everyone’s high school experience was different. I identify as Latina/
Hispanic, so being able to connect with so many Latinos in my affinity 
group was amazing. For once in my life I felt like I belonged. We related on 
small things like being a minority at a predominantly white school to very 
big things like being first generation American and how proud our parents 
are that we attend a private school. What I learned from going to SDLC  
is to not be apologetic of who you are.   ■

YEARS AGO, a colleague of mine, who 
is also African American, challenged 
me to examine why I regularly looked to 
her as the racism expert in independent 
schools. I deferred to her when racist 
statements and policies were espoused. 
“What happens when I’m not around, 
Dana?” she asked. “How are you, 

as a white person, holding other white folks accountable? 
Are other white people doing that for you? Racism is a 
white problem and it is time for you to do the work too.” I 
was stunned. And I had to acknowledge that I, and many 
of my well-intentioned white colleagues, did not have skills 
to talk about race or racism. We were tied up in feelings 
of defensiveness, confusion, and denial, and could not be 
counted on to confront it. We were mute. 

THIS PAST DECEMBER, I had the honor to present at 
NAIS People of Color Conference in Anaheim. The workshop, 
“Sitting with Whiteness,” challenged educators to deeply 
consider what it means to be white, and how to break the 
silence surrounding it. Understanding what it means to be 
white in America requires soul-searching work. Most of us fall 
short, claiming we “don’t see color,” and assuming our good 
intentions are sufficient. “Sitting with Whiteness” offered a 
space for educators to explore the reasons all students need 
culturally responsive teaching strategies rather than a race-
neutral approach. It examined culturally responsive teaching 
as not solely focusing on the races of our students but, also, 
turning the lens on our own racial identity. Additionally, it gave 
educators space to consider moving from anti-racist advocacy 
to being an active ally in eliminating systems of oppression  
in independent schools.

As I continue to learn and grow in diversity work, I am 
reminded of this quote by author Chimamanda Ngozi Adichie, 
“Racism should never have happened and so you don’t get  
a cookie for reducing it.”    ■

Sitting with 
Whiteness
By Dana Gonzalez, Director of Diversity  
and Inclusivity; Ninth Grade Dean

STUDENT D IVERSITY  
LEADERSHIP  CONFERENCE
By Amy Estrada Pérez ’18

minority identities — relate to systems and structures of oppression, 
domination or discrimination.” Her insights on the legacy of Recy Boyd, 
Rosa Parks, and Anita Hill was both informative and affirming. With a 
renewed sense of passion and purpose, I attended workshops aimed at 
de-centering whiteness and diversifying the English cannon in Upper 
School, normalizing conversations about race and ethnicity with students, 
and building a skill-based equity and inclusion curriculum. I attended 
three African American/Black affinity group sessions, connected with 
professionals at nearby schools during our Southern California regional 
meeting and I was even emboldened to attend a session for Aspiring 
Women Administrators of Color.  Anita Sanchez introduced us to the Hoop 
of 100 Feathers and moved us to tears while discussing the Four Sacred 
Gifts. Finally, Ta-Nehisi Coates closed out the conference with a powerful 
conversation about his latest work, We Were Eight Years in Power.

After the conference, I returned to Viewpoint equipped with practical tools 
to enhance my personal teaching practices, as well as ideas on how we 
can re-imagine the scope and sequence of the English department as a 
whole to better reflect our increasingly diverse world. By learning from the 
best practices of peer institutions, I am more confident than ever that I am 
helping to prepare our students for life beyond Viewpoint School.   ■ 

Opposite page photo from left to right Standing: Mark McKee, Cathy 
Shelburne, Jane Soper, Mayanthi Jayaratna, Eboni Rafus, Tom Moore, 
Belinda Eleftheriades, Mara Garcia, Julia Cortez, Brooke Smith, 
Catalina Rivera  Kneeling: Christine Hardenberg, Rebecca Heller

who feel marginalized as one of the professionals of color at their school. 
It is a place to express our frustrations, share our successes, be heard, 
healed, and recharged. The conference has grown tremendously over the 
past 30 years, in both attendance and scope. All individuals are welcome 
to attend regardless of their race or ethnicity. Yet, as educators of color 
come together from all over the country, PoCC is also a family reunion.

I can think of no better way to affirm our commitment to diversity and 
inclusion at Viewpoint School than to send a large contingent to PoCC 
every year. Last month, I was fortunate to be among fourteen participants 
from our school — including our Head of School, Mark McKee, two 
College Counselors, the Director of Diversity and Inclusion, and faculty 
from all four divisions — to attend the 30th annual People of Color 
conference in Anaheim. We arrived eager to learn and departed inspired  
to teach. 

Professor and civil rights advocate, Kimberlé Crenshaw, kicked off the 
conference with a rousing key note that discussed intersectional theory, 
“the study of how overlapping or intersecting social identities — particularly 

By Eboni Rafus, Upper School English Teacher

MY POCC REFLECTION 

M S.  R A F U S  G O E S  T O  A N A H E I M  
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WANDERING 
I love exploring new places, whether it’s local or international. One of 
my favorite pastimes is attempting to get lost intentionally. Any time I 
visit a new city, especially abroad, I love just wandering about for a few 
hours without a specifi c aim, then eventually trying to fi nd my way back. 
There’s no better way to get to know a place then trying to fi gure out 
where you are. The love for travel was instilled in me at a young age, with 
biennial trips to visit family in Egypt. I spent a year studying in Singapore 
while in college, and I once drove around the United States (and even 
made it up to Canada) on a four-week solo road trip. The world is a 
beautiful place fi lled with fantastic people and amazing food. You can 
only experience so much if you stay home and don’t venture out.

QUIRKS
I am an unabashed dork (and I use the word “dork” deliberately, as I’m not 
smart enough to be a “nerd”). In my First Grade yearbook, I wrote that my 
favorite TV show at the time was the Batman cartoon. That’s basically 

still true today, although for more sophisticated reasons (I tell myself…). 
I could spend hours discussing moral questions from the DC Animated 
Universe, or the merits of the current Marvel fi lms. I am also a repository 
of useless information. For example, did you know that the plastic wraps 
at the ends of shoelaces are called aglets? Or that there’s a museum 
dedicated to SPAM (the processed meat, not the junk email) in Austin, 
MN? Those are just some of the nuggets of wisdom that fi ll my brain. 
Fortunately, I don’t take myself very seriously, which has greatly worked 
to my advantage. Life is much funnier when you’re comfortable laughing 
at yourself. It’s also less stressful. 

READING
I can probably be described as an unrefi ned bookworm; I love reading but 
I don’t have particularly fancy tastes. If it has an interesting plot and is well 
written, chances are I’ll enjoy it. I’ve completed unabridged behemoths 
like Anna Karenina and Les Misérables, but I’ve also enjoyed more recent 

novels like Water for Elephants and The Fault in our Stars 
(although sobbing while reading that in public was a bit 
embarrassing). The Three Musketeers is one of my favorite 
books (as part of the whole series – did you know there are 
two sequels?). I recently fi nished The Hunchback of Notre 
Dame, which was surprisingly darker than I anticipated, and 
I’m currently reading Tuesdays with Morrie. And yes, I love 
Harry Potter (except for Cursed Child…don’t get me started 
on that). 

LISTENING
I once told a student that my favorite genre of music was 
NPR. He was not amused. In reality, I (like many people) 
have an eclectic mix of musical interests. My favorite album 
currently is Getz/Gilberto by Stan Getz & João Gilberto, 
a bossa nova jazz album mostly in Portuguese (of which I 
don’t understand a word). I’m also a big fan of podcasts, with 
RadioLab as a frequent go-to. Likewise, when I have the 
desire to read while driving, audiobooks are a fantastic way 
to do so without causing an accident. I’ve recently listened 
to The Count of Monte Cristo for some classic fi ction. ■

“THE WORLD IS A BEAUTIFUL PLACE FILLED WITH FANTASTIC 
PEOPLE AND AMAZING FOOD. YOU CAN ONLY EXPERIENCE 

SO MUCH IF YOU STAY HOME AND DON’T VENTURE OUT.”

is an L.A. native who has taken a roundabout path on his journey to becoming a College 
Counselor at Viewpoint. After graduating with a Bachelor’s in International Studies from 
UC Irvine, he discovered that trying to fi nd a job during the peak of the recession was not ideal 
timing. He worked in customer service for a few years, and with his background of volunteering 
as a youth leader, he decided to go back east to get a Master’s in School Counseling from 
Boston College. Since then, he has worked as a university admission counselor as well as 
a high school counselor on the public school side. His passion for connecting with students 
motivated him to move up from San Diego and join the Viewpoint College Counseling team, 
where he has loved getting to know his students and being a part of this community.

MANNY MOHAREB
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PATRICK Marquez was born in Santa Monica, 
California in 1975, but raised on Venice 
Beach during his younger years. He 

remembers skating the boardwalk all day or biking everywhere he went with his cousins 
and close friends from the neighborhood. His family decided to move to the San Fernando 
Valley in 1989. He thought we were moving to another state when they were going through 
the Sepulveda Pass. He considers himself a “Valley Guy” now, but does miss the old 
neighborhood. He stayed local throughout his college career, attending California State 
University, Northridge. He graduated with a Kinesiology degree in teaching/coaching in 
2000. While in college, he worked for Albertsons market for 10 years, and started his football 
coaching career at the same time at Canyon High School in Santa Clarita. He coached there 
for two years before leaving to join Viewpoint School in the summer of 1998. Coach Nikko 
Fournier, who was already working at Viewpoint, and Patrick went to CSUN together, and told 
him that they were looking for an offensive/defensive line coach. He went for an interview 
and got the position. Two years later the School hired him full time as a physical education 
teacher and coach for Primary and Lower School. He was still able to coach Viewpoint’s 
Middle School fl ag football teams, and in our Upper School football program.

Patrick Marquez
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“THE PLEASURE OF WATCHING FORMER KINDERGARTEN STUDENTS 
GRADUATE FROM UPPER SCHOOL IS AN ANNUAL EVENT I NEVER MISS.”

“VIEWPOINT IS A PART OF ME AND I LOVE THAT I CAN PARTICIPATE IN DIFFERENT 
ROLES WITH SOME INCREDIBLE PEOPLE AROUND CAMPUS ALL YEAR.”

ON THE TRAIL
Like so many of us in Southern California, Bob and I explored the 
mountains, beaches, and deserts. When we fi rst moved to L.A. we 
lived on the beach in Santa Monica overlooking the chess tables and 
Muscle Beach. Mount Wilson and West Fork were our mountain haunts, 
and Joshua Tree National Park was our desert hideout. Having day 
hiked and camped locally, we upgraded to long-distance hiking. For 
a number of years, we took three weeks or so to hike the trails in the 
United Kingdom. Our walks were about 100 miles over 20 to 30 days 
so you can see that while the hikes were long the daily commitment 
wasn’t that strenuous. We hiked the Lake District, the Cotswolds, and 
fi nally across England just south of the Wainwright trail. In Ireland, we 
circled the Dingle Peninsula. We hiked alone save for good maps, a 
GPS, and a list of B&Bs. Every night was spent in a different B&B or 
hotel fi lled with interesting people and great conversations. On one trip 
in Ireland, it rained for thirty days straight. As the Vikings said, “There 
is no such thing as bad weather, just bad clothes.” I always dreamed of 
scaling Mount Everest (at least making it to Base Camp), but settled 
for the summit of Mount Whitney. 

LIFERS
The pleasure of watching former Kindergarten students graduate from 
Upper School is an annual event I never miss. From their early years 
of learning to make eye contact, decode words, read fl uently, speak at 
assemblies, and grow in self-confi dence, character, and citizenship to a 

MR. EVERYTHING
Coaching football is not the only thing that I have been involved in 
here at Viewpoint. The last six years I have been an advisor in Middle 
School. The reason I wanted to jump in and be an advisor was to see 
our students in a different environment. I get to coach them on the 
fi eld and the court, but to communicate with them in the classroom 
has been special for me. I get to see them in as students, and they get 
to know me not just as a coach, but someone that they can talk to, and 
support them throughout their school year. In the spring, I head down 
to Lower School and teach human development to our Fifth Grade 
boys. In the summer time, on top of football practices, I lifeguard the 
pool for Camp Roadrunner, and get to work with some outstanding 
science teachers at Science Camp. Viewpoint is a part of me and I 
love that I can participate in different roles with some incredible people 
around campus all year.

FAMILY & SPORT
My family has always has always been my biggest support. My wife, 
Adriana, really didn’t know what she was getting into when she met 
a football coach. She didn’t realize the many hours and the traveling 
that was really involved in our occupation, but she stuck with it and 
has supported me through all these years. I love that I get to coach my 
own kids’ teams as well as their classmates outside of school. To see 
my son, Adam ’27, and his friends laugh, love, and compete together 
in basketball, soccer, and of course fl ag football has been something 

Viewpoint graduate is a joy to witness. One of my favorite memories of 
teaching Kindergarten was performing the class play, The Little Engine. 
It is a morality play with the message of believing in yourself, being 
brave, and helping others in need. In clear terms, it demonstrates that 
good character is a worthy endeavor. Observing the growth of these 
students into competent scholars, talented musicians, successful 
athletes, as well as community leaders makes me happy that I work at 
such a fi ne school.

THE GROWTH OF VIEWPOINT SCHOOL
Looking back over my years at Viewpoint, I remember when many of our 
buildings were pre-fab trailers, but even then a gem within a tree-lined 
canyon. The trailers have been replaced and the school now reaches the 
length of the canyon. Our newest tradition of a K-12 Convocation in early 
September has brought the student body closer. Reading picture books 
in the beautiful Benjamin Franklin Library gives me the opportunity 
to tell stories that teach life-lessons and that enable young students 
opportunities to explore the wider world through literature. Things have 
changed, but the core of our values as teachers has not. As the School 
has matured, we now have several alum coming back as teachers. I’ve 
spoken with many of these new faculty members and the underlying 
motivation is the same – they want to give back to the school that has 
given them so much. I can’t think of a better tribute to this little gem in 
this quiet canyon. ■

that I probably never get tired of doing. My daughter, Alina ’29, loves 
gymnastics and dance, and I wish I could say that I’ve coached her, but 
she has helped me more with my fl exibility and dance moves. Being 
active and living a healthy lifestyle has always been important to me, 
and I love that my family is able to live that with me. 

20 YEARS AT VIEWPOINT
I’m entering my twentieth year at Viewpoint School. I‘ve seen the 
School grow year after year into this beautiful place. I have worked 
with some incredible people throughout my time here, and have taught 
and coached students that I still keep in touch with to this very day. 
My wife, Adriana, and I are happy to have our son and our daughter 
attend Viewpoint. I love that I get to work at the same school that my 
kids attend, and they love that they get to go to school with their dad. 
Viewpoint has known my children since they were born. To know that 
you are taking your kids to a place that will love and nurture them has 
been a blessing. My family and I are fortunate to be in this Viewpoint 
community. This is our extended family. ■

DIAN 
Steward was born in Brooklyn, New York. 
She is an offi cial baby-boomer!  Her family 
moved to Huntington, Long Island when she was 

three years old. Dian says she was destined to be a teacher, remembering that 
she played the role of a teacher with her young friends. Dian and her family were 
active in the Civil Right Movement with her brother participating in a vital voter 
registration campaign called Freedom Summer. Dian went to Rider College in 
New Jersey. She moved to California with her husband, Bob, in 1970. They wanted 
to give their daughter a really unique name. They decided on “Jennifer.” Naturally, 
as it turned out there are so many Jennifers just in her immediate family that they 
number them – Jennifer 1, Jennifer 2, and Jennifer 3. 

Dian received her teaching credential at California State University, Northridge. 
Over the years Dian has taught students in Kindergarten, First, and Second 
Grade. This is Dian’s twenty-sixth year teaching at Viewpoint. After many years 
as a Kindergarten teacher, Dian moved into her current position as Primary 
School Library Teacher. 

Dian Steward
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IN 2010, a few months after I arrived to 
Viewpoint,  I was introduced to the 5UP 
lunchtime speaker series. Inspired by the 

TED talk format, Dr. Jan DeSal, then the Director 
of Theater and Dance, put on the 5UP series a few 
times a year and featured three speakers: a student, a 
faculty member, and a community member – typically 
a Viewpoint graduate or parent. Each person was 
tasked with speaking for only five minutes on a topic 
about which they are passionate. The event was held 
at lunchtime in the Ahmanson Foundation Black Box 
Theater in a darkened room with a spotlight on the 
speaker – it was all very theatrical. Because the topics 
came from an emotional place, they were intensely 
personal and captivating regardless of the speaker’s 
oratory ability. I immediately fell in love with the series 
and attended all of the events. Topics with titles such 
as Engendering Compassion, Empathy, and Confidence 
through Positive Relationships, On a Bicycle Built for 
Two: An Exercise in Letting Go, and The Danger of the 
Path of Least Resistance entranced the audience. The 
speakers hooked us, brought us into their world, and let 
us go – all in five minutes. 

After five years in attendance, I finally got up the nerve 
to present a 5UP myself. Most people know me in the 
community as one of the Associate Directors of College 
Counseling, but what they might not know is that I am 
also a writer. My 5UP was called Getting Your Creative 
Work Out There – The Art of Self-Publishing. I worked 
hard on my speech, prepared my Power Point, rehearsed 
in front of Dr. DeSal, and finally presented. I was so 
nervous, but it was my story to tell, and it  
was so exciting to share it with others.

When Dr. DeSal left in 2016, I was worried about what 
would happen to the 5UP series. It felt personal to 
me, and I wanted to see it continue. Happily, our new 
Theater and Dance Department Chair, Scott Feldsher, 
was game to work together on the series. The next 
year, we set dates, found speakers, and pulled off three 
events that would have made Dr. DeSal proud. 

We are continuing the series this year and have moved 
the 5UP series to I Block, which allows us to have more 
time and potentially additional speakers. Now, I get to 
be the one calming people’s nerves before they get up 
to speak and congratulating them when they are done. 
I am endlessly impressed with our community and their 
accomplishments, and the 5UP series is a wonderful 
opportunity for our members to share their stories with 
others.

This October, we welcomed three speakers to the 5UP 
stage. Natalia Hernandez ’18 let our audience know 
that she is More Than a Label: How the Search for My 
Identity Led Me to Lose Myself, Upper School English 
teacher Eboni Rafus’s talk shared her feeling with No, 
You May Not Touch My Hair: White Privilege, Western 
Standards of Beauty and Me, and parent and television 
show runner Michael Kaplan reminded us that It Just 
Doesn’t Matter. . . Except When It Does.

So now it begs the question, is there a 5UP in you?

P articipating in community service activities  
is an integral part of student life at Viewpoint  
in grades K-12. The School is committed to helping 

our students to become good citizens and ethical leaders. By 
volunteering on-and-off campus, students are able to show their 
concern for those coping with hardship and to demonstrate their 
commitment to caring for the environment. Here are some of the 
activities Viewpoint’s students have engaged in over the past year: 

    Funds raised through Homecoming sales donated  
to Red Cross and Gifft Hill School (St. John, US Virgin 
Islands) for hurricane relief

  Schoolwide Baby2Baby diaper and wipe drive

   Hour of Giving to benefit Baby2Baby (Primary and 
Lower School)

   Schoolwide Operation Gratitude candy donations  
to troops

      Walk-a-thon to benefit Operation Smile  
(Upper School)

    Lower School collected several boxes of playground 
equipment, games, and supplies for a school in  
Florida that was devastated by hurricanes.

   Trick or treat for UNICEF (Lower School)

   Service Learning Day: Approximately 200 Upper School 
students and faculty work at organizations including: 
Hope of the Valley Rescue Mission, Los Angeles LGBT 
Youth Center, West Valley Food Pantry, My Stuff Bags 
Foundation, and Guadalupe Community Center

   Pass it on 4 Eyesight prescription glasses drive  
to benefit Hope Gardens (Upper School)

   On campus Dry Canyon Cold Creek clean-up  
with Heal the Bay (Upper School)

   Giving Soles Personal Hygiene Item and  
Sock Drive (Upper School)

 “Empty Bowls” Fundraiser for West Valley Food Pantry

    Schoolwide Food drive for West Valley Food Pantry

   Schoolwide Holiday toy drive for West Valley  
Food Pantry

   Students write letters to troops overseas  
(Primary School)

   School on Wheels Hour of Caring event (Primary  
and Lower School, funded by Pennies for a Purpose)

   Schoolwide clothing drive to help Hope of the Valley

    Book Drive for Nevada Ave. Elementary School  
(Lower School)

Is There a 5UP in You?
By Rebecca Heller, Associate Director of College Counseling
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SERVING  
OUR  COM MUNIT Y 

From left to right: Natalia Hernandez ’18,  
Eboni Rafus, Upper School English Teacher,  

Michael Kaplan, Parent and Television Show Runner

Top left: Amelia Cookson ’23 and science teacher Adam Yates  
Top right: Eric Wolfsdorf ’22, Jake Onasch ’28 Middle left: Georgia 
Krawcyzk ’23, Ashwin Nanda ’23, Vristi Rana ’23 Middle right: Mikaela 
Harnist ’24, Ava Dillon ’24, Riley Pan ’24, Ellie Tsai ’24 Bottom right: 
Samantha Shore ’22
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Brooke Smith

“By engaging in self-refl ection and knowing 
yourself more deeply, you are better equipped 

to fi nd the ‘right fi t’ colleges for you.”

At Viewpoint, we often refer to our school’s motto when advising 
students: “Find Your Voice, Give Your Best, and Go Beyond!” My 
advisees usually laugh when I say it, and if I’m lucky, I may even get an eye 
roll. Nevertheless, I make the assertion because it’s a motto that perfectly 
epitomizes the existential questions of adolescence. 

Who am I?
Who do I want to become? 
What inspires me? 
What makes me unique? 
What matters? 
What impact do I want to have in this world?     

As students approach the college application process, they are often so 
consumed with the ever-present GPA and test scores that they often forget 
to refl ect on what really sets them apart from the hundreds of other equally 
qualifi ed applicants with stellar GPAs and test scores. Their unique self! 

Colleges want students who are compassionate, interesting, self-refl ective, 
well-balanced, open-minded, resilient, and engaging. There are many ways 
in which colleges will try to get to know you more deeply, from quirky essay 
prompts and hashtags to interviews. All of these strategies can be missed 
opportunities for students who haven’t yet engaged in self-refl ection before 
they dive deeply into the college application.

Here are some examples of the ways in which self-refl ection can be present 
in the application: 

•  Villanova University quotes Saint Augustine, “Become what you are not 
yet” and the essay prompt asks, “When you daydream, who do you hope to 
become in the future?”

•  The University of Michigan asks applicants to “Choose one of the 
communities to which you belong, and describe that community and your 
place within it.” 

•  The University of California asks students to respond to four “Personal 
Insight Questions” and they encourage applicants to, “Be open. Be refl ective. 
Find your individual voice and express it.” 

•  Harvard University asks, “What you would want your future roommate to 
know about you?” which can be surprisingly diffi cult to answer if you haven’t 
thought a lot about who “YOU” are. 

Sure, it sounds easy enough, but how exactly does one self-refl ect? Here are 
some questions to consider as you begin looking in the metaphorical mirror: 

1.  If I had to choose one activity or club that is the most meaningful, what 
would it be and why?

2.  What will I bring to my college community (other than my grades and 
test scores)?  

3.  What type of academic environment do I thrive in? For example, do I prefer 
courses that are: discussion-based, lecture-style, hands-on, self-paced, 
online, collaborative, or more traditional?  

4. If I had to choose two core values what would they be and why?

5. What three adjectives would your best friends use to describe you? 

6. Who do I hope to become in college and beyond?

7. What is your family story? 

By engaging in self-refl ection and knowing yourself more deeply, you are 
better equipped to fi nd the “right fi t” colleges for you. Your applications will 
be more authentic, which in turn helps set you apart from the thousands of 
other highly qualifi ed applicants. Rebecca Sabky, former admissions director 
at Dartmouth College, discusses the importance of intangibles in her recent 
New York Times piece titled, “Check This Box if You’re a Good Person” (April 
2017). Sabsky writes,  

Every year I’d read over 2,000 college applications from students all over 
the world. The applicants are always intellectually curious and talented. They 
climb mountains, head extracurricular clubs and develop new technologies. 
They’re the next generation’s leaders. Their accomplishments stack up quickly. 
The problem is that in a deluge of promising candidates, many remarkable 
students become indistinguishable from one another, at least on paper. It is 
incredibly diffi cult to choose whom to admit. Yet in the chaos of SAT scores, 
extracurriculars and recommendations, one quality is always irresistible in a 
candidate: kindness. 

So remember, be kind to yourself and others. Engage with your faculty 
and peers in meaningful ways. Refl ect on who you are and who you want 
to become in college and beyond. Those who successfully navigate the 
unpredictable waters of the college admissions process are the students who 
not only excel academically, but who also know themselves. Students who are 
more self-aware become more confi dent and empowered to take the lead 
in their application process. Moreover, they are better equipped to convey 
their unique experiences and perspectives to the colleges in which they are 
applying. They also tend to be less focused on the distractions of prestige and 
more concerned with fi nding colleges that will be the right fi t for them. Sure, 
GPAs and test scores still matter, but remember, you are also so much more 
than that. Take some time to really get to know yourself so colleges can get 
to know the real you!   ■
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college
COUNSELING personal goals / expectations / research / deadlines

By Brooke Smith, Associate Director of College Counseling

Self-Refl ection and Authenticity in the 
College Application Process (and Beyond) 
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Finding Your Voice 



V I E W P O I N T  M A G A Z I N E36 V I E W P O I N T  M A G A Z I N E36 V I E W P O I N T  M A G A Z I N E36

Vincent Finello ’18
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n 2012, the Upper School Orchestra was 
the first Viewpoint music ensemble to 
participate in the WorldStrides Heritage 
Music Festival. The day started early with 
a bus trip to an Anaheim performance 

venue. There the orchestra performed, competed, 
and participated in an adjudicated clinic. Then it 
was off to Disneyland! After a day at the park we 
attended a private awards ceremony that can best 
be described as quirky, fun, and Disney all rolled 
in one. The orchestra walked away with a Gold 
rating and has every year since then. In 2016, the 
entire Upper School Music department participated 
in the Festival. That year amongst many other 
awards, we walked away with the Outstanding 
Music Department Award. In the spring of 2015 
and 2017 the Upper School Orchestra performed 
at the Invitational Festivals of Gold in Chicago and 
San Francisco. What exciting and inspirational trips 
those were. While music certainly is not all about 
winning awards, these learning experiences have 
helped to strengthen our ensembles, while at the 
same time have established a stronger musical 
community for our students.  

The Value of Performing 
in Music Festivals 
By Kristin Herkstroeter, Chair of the Music Department

Viewpoint, every child in Kindergarten through Sixth Grade studies music. Beginning 
in Seventh Grade, it becomes optional, and hundreds of student chose to continue their musical 
education in voice, strings, or band. Our Middle and Upper School students are fortunate to have the 
opportunity to study with these seven remarkably accomplished musicians, who bring their love of  
music and their passion for teaching into the classroom, practice room, and on to the stage every day.  
In the pages that follow, each teacher contributed their thoughts on the cognitive, emotional, or social 
value of playing an instrument or simply about the pleasure music provides to both the  
musician and the audience. Please meet Viewpoint’s Middle and Upper School music faculty.

Strings teacher Dr. Nick Alvarez has devoted 
his life to playing the cello, earning a BA from 
the University of North Texas, a MA from the 
Chicago College of Performing Arts, and a 
Doctor of Musical Arts from Arizona State. 
For the last decade, he has been a passionate 
teacher, starting most days with his first Suzuki 
students before 7:00 a.m. After school, he 
teaches through the Harmony Project, which 
offers music lessons to low-income students. 

At Viewpoint, Bill Brendle teaches voice and 
composes original music for our theatrical 
productions, but after school he continues 
to compose, orchestrate, and perform for 
television, film, commercials, and theater. He 
spent 12 years as the Music Director for Sergio 
Mendes, six seasons working on American Idol, 
and he recently completed the orchestration 
for Summer: The Donna Summer Musical, 
which premiered at the La Jolla Playhouse in 
November and will open on Broadway in  
April 2018. 

Nathaniel Coyne knew early on that he wanted 
to be a drummer and a music teacher – majoring 
in Music Education and Jazz Studies at SUNY 

Potsdam, and then attending graduate school at 
CalArts where he studied jazz with an emphasis 
in Afro-Cuban music. When he is not at 
Viewpoint, he plays and co-directs Con Piquete, 
a salsa band, and performs in singer-song-
writer groups, as well as in the Klezmer group, 
Bubbeleh.   

Kim Gonzalez took up the clarinet in Sixth 
Grade and then discovered the saxophone, 
which she played in the marching band through 
high school. She earned a BA in Music focusing 
on classical saxophone from Samford University 
in Birmingham, Alabama, and an MA from 
Florida State University in Musical Performance 
– Woodwinds. Kim toured the world performing 
with the Continental Brass and Singers, but 
ultimately decided that she wanted to teach.  
This is Kim’s 15th year at Viewpoint. 

Dr. Kristin Herkstroeter became passionate 
about the violin in Fourth Grade. In graduate 
school, she decided to focus on teaching and 
earned her doctorate in Music Education with a 
specialty in strings from Florida State University. 
Kristin began teaching at Viewpoint in 2001 and 
became Head of the Music Department in 2004. 

In her free time, she performs with the Topanga 
Symphony, and to her delight, she plays with one 
of her former students, Patrick Caloz ’09.

Marisa McLeod was four years old when she 
first picked up a violin. She began learning 
through the Suzuki method, which had just been 
introduced in the U.S., and she teaches that 
method today. Marisa earned a BA in Music 
from Montclair State University, and an MA 
from the Eastman School of Music, where she 
was awarded the honor of playing the Eastman 
Stradivarius violin for three years. She performed 
with the Marian Anderson String Quartet for 10 
years before deciding to teach full time.  

Eleni Pantages always knew she would 
combine teaching and performing. She earned 
a BA in Music - Choral Music Studies and Vocal 
Performance, and a MA in Teaching – General 
and Choral Music, both at USC. She once sang 
back up for the Rolling Stones and performs as 
a member of Los Angeles Master Chorale, the 
resident choir for Disney Hall and the Hollywood 
Bowl. Eleni can be heard singing with them in 
the newest Star Wars movie, The Last Jedi. 

I

Meet the Music Faculty

At 
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Music and the Brain
By Dr. Nick Alvarez

usical training has a positive effect on 
the cognitive development of the young 
brain.  When engaged in musical activity, 
the brain is simultaneously reading 
music, counting time, directing the body 

to play at that time, and discerning and adjusting to 
the sounds of the instrument and the instruments 
of others.  In her PBS article about music education 
and its benefits, Laura Lewis Brown cites research 
showing that studying music develops the part 
of the brain involved with processing language, 
increases IQ by about three points, enhances 
spatial-temporal skills, and improves test scores.  

In terms of real-world results, the Texas Music 
Educators Association has kept track of average 
SAT scores of its high school All-State ensembles, 
and compared them to the state and national 
average (Texas and California are similar in size). 
From 2008-16, the average SAT scores of the All-
State ensembles was an average of 344.44 points 
higher than the national average and 400.55 points 
higher than the state average.   

Music education is strong at Viewpoint and its 
impact is far reaching as it enhances learning and 
compliments all academics and activities.  It helps 
push our students to achieve and with respect to 
achievement, it is interesting to note that the past 
six out of seven valedictorians have been members  
of the band or orchestra.  

V I E W P O I N T  M A G A Z I N E40

The Voices of 
the Students
By Eleni Pantages

M
M

usic has always been a part of my life, but it 
was singing in choir in high school that made 
me realize just how important it was to me. 
I knew even then that I wanted to work to 
become a music educator in order to provide 

students access to the types of experiences I had. I could 
go on and on about how the study of music can shape a 
student's experience in school, but instead, I will let my 
students speak for me: 

“I believe it’s important to have music in school because 
everyone should have a safe place to go to and express 
their art. Music can help develop creativity, so those who 
feel they are studying very standard classes should have 
a place where they can reach out of the box and channel 
their energy into a beautiful art.”   

 – SOPHIE BEHZADI ’19

“I would like others to know that this is a very enjoyable 
class where we will embrace you with open arms.”  

 – CHRIS ORDONEZ ’22

“This is an amazing class where you can be yourself.”  

 –JADYN FOURNIER ’23

“Music is my escape from reality and transports me into  
my own world.”     

 –TARYN LEE ’23

“When I sing I feel like nothing else matters. All my 
problems drift away. I almost feel like flying which for me 
feels like freedom!”    
 – SOPHIE WEISS ’22

“Listening to and singing music makes me feel happy!”  
 – HENRY SCHRAGE ’22

“Singing is a way for me to express my inner self through an 
instrument that everybody has and yet they are all different.”  
 – GEORGE FRIBERG ’24

“To me singing is a joyful thing that you can do wherever 
you go.”      
 – JACK MCGARY ’24
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The Suzuki  
Strings Program
By Marisa McLeod
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he Suzuki method is based on the recognition 
that children learn their native language easily and 
naturally by listening and imitating their parents. Dr. 
Shinichi Suzuki applied this realization of language 
acquisition to the learning of music. He believed 

that a caring and nurturing environment from the parent, 
coupled with guidance from the teacher, ensures the child’s 
success in his/her capacity to learn and progress in music.

The Viewpoint School Suzuki Program was founded by Dr. 
Kristin Herkstroeter in 2009. It started with 20 students 
playing violin, viola, and cello. Many members of the first 
Suzuki class now play in the Upper School Orchestra. 
They are leaders in Viewpoint’s Orchestra program and 
contribute to its high level of string playing. These students 
are set-up to be good musicians and positive role models. 
Now in its seventh year, there are approximately 30 First, 
Second, Third, and Fourth Graders who are enrolled and 
are having a grand time playing music.

The Suzuki Program is beginning to receive regional 
recognition. On January 9, 2016, Viewpoint School hosted 
the first, of many, annual Suzuki Festivals. It included 
well-known guest clinicians and student participants from 
Southern California. Viewpoint, already known for its strong 
string program, is poised to be known as a leader in Suzuki 
education throughout Southern California.  

Lifelong Benefits 
of Studying Music
By Nathaniel Coyne

here are many skills that Viewpoint students 
learn from musical training about their individual 
instrument or voice. They learn intonation, 
articulation, style, tempo, phrasing, time 
signatures, chords, scales and the list goes on. 

However, there are other life skills – perhaps not so 
immediately evident – that are equally important, and by 
starting music at an early age, students acquire these 
skills that can drive an attitude of achievement into their 
adult lives. 

One of the most valuable benefits of music and 
performance is Confidence. Confidence is not only 
cultivated in our students as individuals, but within a 
group as well. They learn what it means to have a group 
view of confidence. Whether it’s experienced in Upper 
School Wind Ensemble or the Middle School Musical, 
there is an acquisition of confidence that students 
experience on regular basis. This maybe done as an 
individual experience taking a solo in a performance 
or as a group practicing the same part together to get 
it right for their next concert. This confidence building 
helps to bring them to their next level every day. 

Collaboration. This is one of the biggest takeaways from 
performing in the ensembles. It is inevitable that our 
students are going to work in a collaborative setting at 
some point in their lives – in college, post-college, or the 
work place. In our ensembles, students experience this 
on a regular basis, working together to prepare for the 
performance. To improve themselves, and each other,  
to push themselves and each other! 

Finally, students experience Creativity. Their minds are 
bustling with ideas, spark, and innovation. Music is one of 
the finest areas to explore and to create something that 
they cannot anywhere else and in a setting unlike any 
other. This space of creativity within the music classroom 
is something that they will just start here at Viewpoint, 
but take beyond the campus and throughout their lives.  

T

T
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Hard Work, Creativity,  
and Communication
By Kim Gonzalez

usic is an integral part of our students’ educational 
experience. It is personal, emotional, challenging, and 
expressive. Studying and performing music helps 
them learn to work hard, be creative, collaborate, and 
communicate. It is a unique opportunity for expression 

that our students will remember for the rest of their lives. 

The initial techniques in learning an instrument and reading 
music can be quite challenging. Time and again, I have watched 
students who have struggled when beginning their instrument, 
then dedicate themselves to practice, and become the strongest 
musicians in the band. Music is an excellent teacher of the 
reward experienced through dedication and effort.

The leaders of the future, in every area of expertise, will be the 
people who are creative thinkers. Barack Obama is quoted as 
saying, “The future belongs to young people with an education 
and the imagination to create.” Our students will need to be 
open minded and able to invent new solutions not previously 
considered or imagined. The study of music is innately designed 
to exercise our creativity. Students are challenged to stretch 
their creative muscles through performance and musical 
collaboration. When our students perform in an ensemble, they 
become part of something bigger than themselves. They must 
learn to play in balance with each other and understand how 
their part contributes to the entire musical experience. 

Finally, performers learn to use music to communicate ideas, 
thoughts, and emotions. There is something very special about 
live musical performances that cannot be experienced any other 
way. Think about it, when our children are young, we all clamor 
down the aisle to get the best seat for every performance. 
Musical experiences like these will be a part of our children’s 
education that both students and parents always remember. It 
connects us to each other, the community, and the world in a 
very special way.  

arts 
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Exploring Musical  
Skills and Styles
By Bill Brendle

s a music teacher at Viewpoint, I have seen 
firsthand how valuable music education can be to 
students. There are so many wonderful options 
to choose from in our music program, and I love 
that so many students take the opportunity 

to crossover into different disciplines and styles. I have 
students in Vocal Jazz and Contemporary Vocal Ensemble 
who are also in the Chorus, Jazz Band, Wind Ensemble, 
and Orchestra. It’s great to bring them all together to sing 
different styles of music. The skills that they’ve acquired 
definitely benefit us all. This is a very unique experience 
compared to other schools, and I hope I continue to see 
our students going beyond their comfort zones to try 
something new. 

A

“I grew up playing the piano, trumpet,  

and accordion and picked up  

other instruments from there. Being a  

musical chameleon has been a  

great help in my career and I encourage  

my students to experiment and  

try new things."
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Student 
VOICES

arts 

VOICES
 “Ms. McLeod is really nice. She tries 
to help us and she makes practicing 
fun. We play a lot of games that 
really help us learn. Playing the 
violin is awesome!” 
—Charlotte Young ’27, violin

V I E W P O I N T  M A G A Z I N E46464646

UPPER SCOOL JAZZ CLASS

NOAH OMORDIA ’22 AND ANISA VAIDYA ’23

MIA SAWICKI ’20

— Eddie Wolfson ’19, violin and voice

the violin, and perform in musical theater. I work with Dr. Herkstroeter on 
the violin and Mr. Brendle to sing. It is fun to do both. Mr. Brendle has so 
much professional experience that he has lots of wisdom to share. And 
Dr. Herkstroeter is a great teacher. I started playing the violin in the Fourth 
Grade and I can’t really remember not playing. It is a good way to think 
about something else and just enjoy the music.” 

“I SING AND PLAY

—David Miron ’18, percussion

because it plays off. It is so much fun to 
play a piece that you couldn’t play before, 
and to play it well. It’s a great feeling.” 

“I PRACTICE

— Daniel Kuelbs ’20, cello

that we have the opportunity to play together as an orchestra, 
and then we can break off and work one-on-one or in a small 
group with Dr. Alvarez, who is so knowledgeable. That kind of 
individualized attention has really improved my cello playing.” 

“I LOVE
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MARISA MCLEOD AND EDEN FLACHS ’29

AARON WAZANA ’19  AND NICHOLAS GOULD ’18

UPPER SCOOL JAZZ CLASS

DR. NICK ALVAREZ AND SUZUKI STRINGS STUDENTS

SEKANDER ALI ’21
UPPER SCHOOL JAZZ CLASS
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— Tifanie Tsai ’19, fl ute and piano

encourages us to come in during our free time if we 
want additional help. She helps us work together to 
sound the best we can. Mr. Coyne is also a great music 
teacher. He goes through the music really thoroughly, 
and he will play alongside us with his trumpet, which 
really helps me. He also brings in outside musicians 
who play other instruments to help us. It’s really great.”

—Curran McIntyre '19, vocals

is a very open environment. We can open up 
and share our feelings through our singing. I also 
love singing at the CAIS Honors Festival. We are 
nominated by our teachers and we get to sing with 
students from other schools. It’s fun to meet new 
people who have the same interests as you.”

—Chase Hirt ’18, vocals

 “Since Ms. Pantages is both a teacher and a professional 
singer, she sings with the Los Angeles Master Chorale, she 
shares with us what it is like to sing professionally, which 
I fi nd really interesting. For me, I love to communicate a 
story when I am singing. It is all about the joy, and I love 
to come together with other people who love to sing.” 

Student 
VOICES

“MS. GONZALEZ

“THE CHORUS ROOM

“MS. GONZALEZ
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RYAN SUMPTER-GILLYARD ’24

JULIANNA MAZZOLINI ’22

KATIE HARRISON-WALLACH ’18, SOPHIE BEHZADI ’19, AND NYSSA SINGHAL ’19

DANIEL KUELBS ’20 AND ALLEGRA FRIEDEL ’25

NATHANIEL COYNE AND MIDDLE SCHOOL JAZZ LAB

NOAH BOOCK ’22

JOSIE JENNININGS ’22, SAMANTHA SHORE ’22, DANIEL MARESCA ’22

ELENI PANTAGES
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LAURIE: Then we also are learning basic choral singing, learning to do 
rounds, so they’re listening to each other in parts. So as they move into 
the Lower School that they’re ready to do more advanced part singing, 
where they’re really opposed, rather than it’s the same song against 
itself, but that’s the beginning basics of music and the part singing.

ASHLEY NGUYEN: In the Lower School, we piggyback off of 
everything that Laurie and Sue do, and we just build on that. Because 
they come with the foundation, they can already match pitch, they 
already have a sense of the beat through the games, and they already 
know how to hold the mallets for the barred instruments. It makes 
it easier for me. I can just go with what they already know, and they 
already know so much. And then we also start composing ostinatos 
in Third and Fourth and Fifth Grade, where they get to write a short 
pattern of notes and they have to clap it out as they’re singing 
something else, which also helps to develop their part singing skills  
as well as the rounds. 

We also start recorder in Third grade, and that’s really fun. They learn 

to manage the fingerings, the breath, and then when you put music in 
front of them, they’re also learning how to read the notes. So it’s really 
exciting. And they develop that further in the Fourth Grade. And then by 
the time they get to band or orchestra, or if they haven’t started a string 
instrument yet, when we begin instruments in Fifth Grade, they have a 
foundation for note reading.

LAURIE: The students don’t have to continue with music beyond Sixth 
Grade, but every student is at least exposed to that type of experience 
which would be learning a more advanced instrument, being responsible 
for the instrument, taking it home, bringing it back, practicing, being 
part of a full group, a beginning band group, or a beginning orchestra 
group. Some of them, that’s their first exposure and they go, “Wow,” and 
the lightbulb goes on, and they stay with it forever. Some of them they 
go, “Whatever, that was neat.” But if you ask them about it later on, it 
helps in their collaboration in film class or in English class, because they 
had to work together with the group in a new environment with a new 
thing, and it’s the same, it spreads out into the rest of their educational 
experience.   ■

usic is a fundamental part of student life in Primary  
and Lower School. In addition to their regular music classes, 
the children sing or play instruments at the assemblies, and in 
Grades K-Four they perform in an annual musical play. These 
performances are beloved by both the students and parents, 
and the memories of these productions endure well into Upper 

School and beyond – just ask a bunch of nostalgic seniors who played 
Peter Rabbit in their First Grade class production and they will definitely 
know the answer!

The teachers who guide these budding musicians and vocalists are 
Laurie Montgomery in the Primary School, Ashley Nguyen in the Lower 
School, and Sue Shisley, who is the accompanist for both divisions, the 
Fifth Grade Band teacher, and assists with the Middle School bands. 
Both Laurie and Sue have been teaching music at Viewpoint for nearly 
20 years. They went to high school together, taught together in the public 
schools, and not long after Laurie was hired, Viewpoint was in need of an 
accompanist and she suggested Sue. Ashley came to Viewpoint in 2012 
after eight years teaching in public schools. There is regular collaboration 
between the three teachers, and with their degrees in Music, Musical 
Theater, and Music Education, and years of classroom experience, they 
complement each other beautifully.

Laurie, Sue, and Ashely gathered together in November and 
explained the Music Program in Primary and Lower School  
this way:

LAURIE MONTGOMERY: In Primary School, it’s a little bit of everything, 
so we have a little bit of music appreciation. We talk about different 
composers and listen to different styles of music. And we have a little 
bit of working with the different rhythm instruments, so we not only are 
doing rhythms and body percussion, but we’re talking about the different 
countries that the instruments come from and the styles of music they 
have there. We do some folk dancing, so they’re incorporating the music 
into their bodies and feeling the actual beat and the rhythm in their bodies. 
And I talk about folk songs, folk music, and then move on to the barred 
instruments – the xylophones, the glockenspiels, the metallophones.

SUE SHISLEY: They start learning dexterity with these instruments, 
because they have to keep a beat, they have to use the right hands, they 
have to hold mallets, and then that moves on through Lower School and 
when we get them in Fifth Grade, they can already feel the beat. They 
already have a sense of pitch, they’ve learned beginning notation, and  
so they have a great fundamental for them learning an instrument.

Primary & Lower Schools
By Monica Case ’90, Associate Director of Communications

A Foundation  
in Music  

M

“In Primary School, it’s a little bit of everything.”

Photo captions to come.

Top: Ashley Nguyen and Anniston Aragon ’26
Bottom: Sue Shisley with First Grade music class

Laurie Montgomery with First Grade music class
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Encore. O NE HUNDRED-EIGHT STUDENTS, AND THEIR 10 MUSIC TEACHERS, gathered on 
the stage of the Carlson Family Theater to represent the hundreds of students who study 
music each day at Viewpoint. Their hours, and in many cases, years of practice are all 

prelude to the performances enjoyed by our community throughout the year. We thank them 
for their hard work and dedication to their music, and look forward to the concerts to come.
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Bye Bye Birdie
Book by Michael Stewart
Music by Charles Strouse
Lyrics by Lee Adams

The year is 1958, and the much-adored rock-and-roll  
idol, Conrad Birdie, has been drafted into the US army!  
In November 2017, this energetic group of Middle School 
students presented this classic rock-and-roll musical at three 
near sold-out performances in the Carlson Family Theater.

HH Landau ’22 Bottom Left: Jonathan Lovett ’19, Olivia Ondrasik ’19  Bottom Right: Ian Riegler '19, Jonathon Lovett '19, Olivia Ondrasik '19, Iayn Gates '18, Eddie Wolfson '19Kate Buatti ’22

Top: Tessa Greene ’22, Mia Nelson ’24, and Chloe Pfefferman ’22

Below group: Daniyar Ali ’24, Nia Blumenfield ’24, Vivian Grundel ’23, Shea Smith ’22, 
Mia Nelson ’24, Katherine Yi ’24, Anna Jennings ’24, Luca Brendle ’22, Morgan 
Humbert ’22, Ethan Argano-Rush ’24, Amir Baylock ’23, Giannina Polimeni-Neal ’23, 
HH Landau ’22, Shannon Traikoff ’23, Abbie Adell ’24, Luca de la Peña ’23,  
John Wang ’22, and Jules Mazzolini ’22

Top left: Alex Lisenby ’19, Dani Granaroli ’20, Natalie Friedman ’19, Sophie Behzadi ’19   
Top right, Back row: Mackenzie Lee ’21, Devon Knopp ’20, Katie Hameetman ’19,  

Maya Fardad-Finn ’21, Eddie Wolfson ’19, Lauren Zakari ’20, Tai Flemming ’21  
Front row: Ellery Harrington ’19, Sophie Behzadi ’19, Natalie Friedman ’19,  

Dani Granaroli ’20, Alex Lisenby ’19, Ivy Garry ’21

A.J. Williams ’23, Amir Baylock ’23, and Giannina Polimeni-Neal ’23

Little Women,  
the Musical
Book by Allan Knee  
Music by Jason Howland     
Lyrics by Mindi Dickstein     
Based on the novel by Louisa May Alcott

The Upper School’s Conservatory of Theater brought the  
story of the four March sisters and their experience growing  
up in Civil War America to life in our fall Musical Staged  
Reading held in The Ahmanson Foundation Black Box Theater.

Noises Off
By Michael Frayn

Called “the greatest farce ever-written,” the Upper 
School Conservatory of Theatre’s production 
delighted Viewpoint audiences in November 2017. 
The nine-member student ensemble mastered  
the split-second timing and slapstick physicality of 
the genre, which featured doors slamming, back-
stage intrigue, and an errant plate of sardines.
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practice / games / competitions
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Athletic Profiles 
By Justin Hackitt, Upper School Biology Teacher and Coach of Cross Country and Track and Field

James Smathers ’18 

As a two-year Captain, and four-year member of the Boys Cross Country and Track 
and Field Teams, James Smathers is a passionate athlete and committed leader. 
He gives everything he has because of his love for the sport and for his team. You can find 
James putting in two double day workouts a week, doing extra strength exercises after practice, 
sticking to a strict healthy diet, and asking to do more every day at practices. James’ hard work, 
commitment, and determination has led to many accomplishments, including Viewpoint’s Rookie 
of the Year award his freshmen year, Most Valuable Runner his sophomore and junior years, and 
Gold Coast 1st team All-League as a junior.

Although his season was cut short as a senior due to injury, James placed first at the Viewpoint 
Invitational, Musser Challenge, and Brentwood Invitational, where he ran his personal best, 
16:17, on a three-mile course. He also received the Viewpoint Cross Country Legacy Award. In 
addition to pushing himself to be his best, James also pushes and motivates his teammates. He 
slows down his pace on long runs so the Varsity Team can run as a pack, he provides rides to 
underclassmen, organizes weekend practices, leads warm-ups and drills, and gives advice to 
new runners.

James helped lead the Boys Team to their most successful season, with three first place 
trophies, 2nd place at the Gold Coast League Finals, and qualification to both CIF prelims and 
finals. James is an incredible athlete who is well respected by his teammates not only because 
he is fast, but because he runs and leads with conviction, humility, and sacrifice.

Bridget Rosen ’18

Bridget’s contribution to the Girls Cross Country Team over the past four years has 
been tremendous. As a freshmen, her talent and strong work ethic showed that she would 
have a very successful running career. After receiving 1st team All-League honors at the Gold 
Coast League Finals and helping the girls place 15th at the CIF State Championship meet, a 
race the Girls Team had previously never attended, her future as a runner looked bright. Bridget 
went on to make Gold Coast All-League as a sophomore, junior, and senior, placed in the top 
10 at multiple invitationals, received Viewpoints’ Rookie of the Year award as a freshmen, Most 
Valuable Runner as a sophomore and junior, and Perseverance award as a senior. 

After missing qualifying for the state meet by only 2 points her junior year, Bridget was 
determined to lead her team to the state meet the next year. As a second-year Team Captain, 
she started her senior year with a focus and fortitude that inspired her teammates to sacrifice 
and commit themselves to reaching this goal. There were ups and downs along the way, but 
Bridget never wavered or lost sight of what needed to be done. She rallied and motivated the 
other girls to push past the setbacks and give their best every day. Writing personal notes to 
each girl, organizing team bonding activities, offering daily encouragement and guidance to 
underclassmen highlight a small portion of Bridget’s commitment to her team. 

After placing 2nd at the Gold Coast League Finals and 6th place at CIF Finals, where Bridget 
ran her personal best of 19:09 on a three-mile course, the girls achieved their goal, qualifying 
for the CIF State Championship. Bridget is not only an incredible athlete, but a loyal and selfless 
teammate who devoted herself to her team for four years, helping bring them great success.   ■ 

James Smathers ’18

Bridget Rosen ’18
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UPPER SCHOOL
Cross Country
Both Girls and Boys made it to the CIF Finals. Girls fi nished in 
Sixth place and qualifi ed for the CIF State Finals. 

All League Boys First Team: Ronnie Orosky ’20 (2), Thomas 
Matthew ’20 (5), Miles Clark ’21 (8) 
All League Girls First Team: Elizabeth Scott ’20 (4)
All League Girls Second Team:  Bridget Rosen ’18 (10)

Viewpoint Invitational: Girls and Boys 1st place
Musser Challenge at Cate School: Girls and Boys 1st place
Brentwood Invitational: Boys 1st place, Girls 4th place
Gold Coast League Finals: Boys and Girls 2nd place
James Smathers ’18: 1st place at Musser Challenge and 
Brentwood Invitational

Girls Volleyball
All Gold Coast League
1st Team: Darynne Bickers ’19, Trinity Stanger ’21 
2nd Team: Deja Bickers ’20, Genevieve Franz ’19

Football
All Gold Coast League
1st Team: Matt Villanueva ’18 and Nate Alexander ’18 
2nd Team: Donovan Robertson ’18 and Zack Boyce ’18

Girls Tennis
All Gold Coast League
1st Team: Delaney Eagle ’18, Emily Garber ’18

MIDDLE SCHOOL
Middle School SFVPSL Championships:
7th Grade JV Boys Flag Football
8th-7th Grade Varsity Girls Basketball 
4th-6th Grade Boys and Girls Swim Team

Fall 2017

1. Delaney Eagle ’18

2. Darynne Bickers ’19, Antonella Kissling ’21, Genevieve Franz ’19 

3. Pablo Macias ’18 

4.  Left to right, Top row: Grace Lorde-Alge ’20, Jenny Huang ’20, 
Sara Goldberg ’21, Hannah Keyes ’21, Mekhi Washington ’18, 
Hanna Waldman ’18, Ella Diab ’18, Coach Kourtney Spak, 
Maleia Alejandre ’18, Kimarie Payne ’21, Isabella Maher ’19
Bottom row: Cindy Yan ’20, Jessica Silverstein ’21, Sofi a De Lory ’21, 
Vanessa Chermak ’21, Yana Makievskaya ’19, Prianka Tuli ’21

5. Elizabeth Scott ’20

6.  Left to right: Alex Jacobs ’20, Ellis Glickman ’18, Elizabeth Scott ’20, 
Bridget Rosen ’18, Amanda Hogan ’20

7. James Smathers ’18 in front, Thomas Matthew ’20 behind

1

2 3

5 6

7

4

Highlights of 
the 2017 Fall Season
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Abigail Sudit ’20 (arms crossed), 
Ian McSpadden ’18 (face covered 

by Abigail’s arms), Elizabeth 
Scott ’20 (bottom, hands around 
mouth), Grace Mazzolini ’20 (one 

hand raised, white shirt), Darynne 
Bickers ’19 (face turned to the 

side), Lauren Tepper ’20 (one hand 
raised, blue shirt), Daniel Cashdan 

’19 (hoodie), Cole Kaplan ’19 (back 
row big smile), Kaela Selesnick ’20 

(thumbs up).

 “After my birthday, 
Homecoming is my  
favorite day of the year!” 
That’s what Michael Shaw ’27 had to say about this 
annual event, which brings families together for an 
evening of football, food, and fun. After the Primary and Lower 
School Choruses entertained the crowd, the Varsity Football 
Team kicked off their game against Carpenteria High School.

 Although the team lost the game, Homecoming was very 
successful, and the Viewpoint community had fun and helped 
others at the same time. Together, the Primary, Lower, Middle, 
and Upper School students raised more than $2,500 at their 
booths to help people affected by the devastating hurricanes 
that had just occurred. Now THAT’S school spirit!   ■


Far left, two boys:  

Landon Levitt ’18 and 
Matthew Bahar ‘18 


Center, Dance Team:  

(back row, L to R)  
Lucia Reynolds ’20, 

Hannah Schulhof ’18,  
Dani Granaroli ’20,  

Persia Fardad-Finn ’18, 
dance teacher Mandy Kerr,  

(bottom row, L to R)  
Bailey Feinberg ’20,  

Stella Campbell ’20, Sarina 
Hamer ’18, Kayla Hamer ’21, 

Riley Russell ’21.


Opposite page, left girl:

Ireland Gebbia ’26 


Opposite page, right girls:

Sophie Boock ’18,  
Nathaly Martinez ’18

    Laurel Baker Tew ’78, Maya Tribbitt ’17, Mark McKee

   Brynn Harrison ’26
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Top left: Lance Argano-Rush with Mark McKee at Ribbon 
Cutting Top right: 2017-18 Patriots Robotics Team
Bottom left: Vincent Finello ’18 is cutting parts on the laser 
cutter  Bottom right: Elizabeth McAdoo ’19 using the drill 
press to bore holes for the FRC robot. 

O n Thursday evening, January 18, 
members of our community who  
have invested in our educational 

technology program came together to 
hear from our faculty who are reimagining 
teaching and learning at Viewpoint. Our 
guests included those who had generously 
raised their paddle at the 2017 Benefit for 
our Fund-A-Need for educational technology, 
parents of robotics students who invested in 
the capital improvements to the Robotics Lab, 
and Benefactors’ level donors to the Viewpoint 
Fund. Collectively, these resources supported 
the renovation of the Detterman Family Physics 
and Robotics Lab, improvements to the Middle 
School Design Classroom, and iGrants for 
faculty professional development. 

In an Open House format, 16 faculty members 
shared in six different sessions how they are 
innovating their teaching practice, grounded 
in rigorous research. Chief Innovation Officer 
Anneke Emerson shared how innovation is 
not just about technology, but about designing 
those irresistible learning opportunities that are 
authentic, meaningful, and connected. 

The evening concluded with a Ribbon Cutting  
for the newly reopened Robotics Lab and  

the announcement of the naming of the Patriot 
Tool Room, in honor of Robotics Team coach  
and physics teacher Lance Argano-Rush, 
inside the Robotics Lab. This gift not only honors 
Mr. Argano-Rush and his leadership, but also our 
successful Robotics Teams and our students 
who inspired the development of this signature 
program at Viewpoint.   ■

By Amy Maentz, Director of Strategic Partnerships

A Celebration of our Partners in InnovationVIEWPOINT’S MISSION community / expansion / opportunities

advancing 

Mike Morris ’18 building a VEX robot
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I got to where I am today. I saw what I did, acknowledged what was missing, 
and tried again.

In my career, some of the most valuable things have been experiences with 
specific people, be it my college providing that experience for me to see 
what the other professors are teaching, if I wanted to go into research, or 
wanted to start a start-up, just the various experiences of the people I met 

during internships. And then Mr. Rush (physics 
teachers and Robotics Coach Lance Argano-
Rush) and Mrs. Rush (physics teacher Nancy 
Argano-Rush), both of them have made huge 
impacts on me. 

Mr. Rush started the robotics program by saying, 
‘Hey, you guys are smart, do you want to do 
robots?’ Robotics brought me out of my comfort 
zone, and I think that really had an influence on 
my life and the decisions I made. It made me 
learn to continue to try to stretch myself. And, I've 
come back. I’ve been a VEX judge, and when I'm 
available, I'll do my best to help. And when Mrs. 
Rush asked if I wanted to talk to her students, 

I said, ‘Sure.’ They had a large effect on my life. And if coming back to 
Viewpoint and fielding questions for their students, or just generally 
hanging out and talking, can help me give back to them for what they’ve 
done for me, then sure.”

Mrs. Argano-Rush remarked, “It has been amazing to watch Arthur grow 
from an inquisitive AP Physics student, through all of his college and  
grad school projects and then into an accomplished professional engineer.” 
Mr. Argano-Rush added, “I am grateful that, despite his busy job and life, 
Arthur still makes time to come back and mentor Viewpoint students and 
give back to our community. Arthur enriches our program when he shares 
his experiences with our team, and he helps me personally make informed 
decisions about the evolving nature of our curriculum.”  ■

S  ince 2014, Arthur Chang ’09 has been a software engineer at Google  
in Santa Monica, where he works on the infrastructure to protect users’ privacy. 
This coveted position is the result of years of self-reflection, hard work, and the 

willingness to learn from setbacks in the pursuit of his goals. Arthur, who continues  
to volunteer with the Viewpoint VEX Robotics team that he helped establish in 2008, 
enjoys teaching others and sharing his experiences to help them achieve their own goals.

By Monica Case ’90, Associate Director of Communications

Chang’09
Arthur 

“ROBOTICS BROUGHT ME OUT OF MY COMFORT ZONE, AND I THINK  
THAT REALLY HAD AN INFLUENCE ON MY LIFE AND THE DECISIONS I MADE.  

IT MADE ME LEARN TO CONTINUE TO TRY TO STRETCH MYSELF.” 

Arthur began at Viewpoint in Junior Kindergarten. Initially, he was not  
an exceptional student, but a spark was ignited in geometry and physics 
and he decided he wanted to do more. He took three classes over the 
summer to prepare for Honors Physics and the next summer he took 
Calculus to prepare for AP Physics-Electricity and Magnetism. This was 
just the beginning of Arthur making the most of his summers to advance 
his goals. 

Arthur generously shared his journey to Google,  
“I went to Carnegie Mellon in 2009 and graduated 
in 2013 with a bachelor’s in Electrical and 
Computer Engineering with a minor in Computer 
Science. In 2014, I earned my master’s there in 
Electrical and Computer Engineering with a focus 
on computer systems and internet services, and 
programming. At that time, I really enjoyed what I 
did, but it was hard, and I spent my time applying 
for internships constantly and then doing them. 

After my sophomore year, I interned at Intel 
working in hardware. After junior year, I  
interned at NVIDIA in embedded systems, 
working on their VCM, Visual Component Module. And then after senior 
year, I got an internship at Google. Each year I applied to intern at a variety 
of companies – Apple, Google, NVIDIA, Intel – and after being rejected by 
Google, I decided to curate my resume for them. I also realized I needed to 
take more software classes, and by the end of junior year I was able minor 
in Computer Science. I did the interviews again, and this time they invited 
me for an internship. Ultimately, the internship was like a year-long job 
interview, and I have been at Google ever since. 

One of my college essays was on learning from failure. I struggled in half 
of my elementary school classes, but I continued to get back up. I applied 
to companies knowing that failure was a response that was okay. I learned 
from what they said they wanted from me that I didn't have, and that is why 

  VIEWPOINT
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The 2008-09 VEX Robotics Team

Opposite page: Arthur Chang ’09 in front of the Google offices in Santa Monica
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 1971
Rob Jordan writes, “I am still living the good life in Agoura Hills with my 
wife of 26 years, Louise. Son Devon graduated from Cal State Fullerton 
and now runs the social media group at Spectrum Brands in Lake Forest, 
CA. Daughter Taylor finished up at the University of San Diego last year, 
and was immediately snatched up by a tech company in San Francisco. 
Youngest daughter Mackenzie broke the California mold when she selected 
Texas Christian University in Ft. Worth as her college destination. She is a 
junior majoring in Psychology. Viewpoint continues to be remembered as a 
valued cornerstone of my childhood and early education. Go Patriots!”

 1979
Jane Lenz Elder and her husband, Tim, welcomed their first grandchild, 
Declan Ramsay Elder, in May 2017.  She declares that grandparenthood 
is the Best Thing Ever.  She’s also back at work on her next book, but that 
pales in comparison.

 1983
Melina Watts writes, “My first novel Tree was published by Change the 
World Books in spring of 2017. This past summer my children Lucilla 
Orton, 4th grade, and Stephen Orton, 1st grade, and I moved up to 
Sacramento, where I work at Glenn County Resource Conservation 
District to develop new resource focal projects and programs. My son, 
Vincent Scott ’14, is at University of Colorado Boulder.”

 1987
Karen Elowitt writes, “I recently started a job as a PR Specialist with The 
Travel Corporation, at their office in Delray Beach, Florida. My husband 
and I also bought a house in Delray Beach this summer, and look forward 
to meeting up with any Viewpoint alumni who might be in the area.”

 1988
Asha Sethi writes, “I’ve been living in Livermore in Northern California 
with my husband, 16-year old son, and 14-year old daughter for 10 
years. I teach Sixth Grade in our local middle school and travel as much 
as I can in my spare time. I often reference Viewpoint and credit it for 
the outstanding education I received. I strive to give the same quality 
education to my public school students.” 

 1997
Nolan Reichl writes, “My wife, Julie, and I continue to enjoy practicing  
law and living in Maine, with our two boys, Theo and Adrian. Let us know  
if you’re ever in the neighborhood.”

 1998
Christian Paasch writes, “I was one of nine civilians selected across the 
entire US Air Force for the DoD's Defense Senior Leader Development 
Program (DSLDP). While the program does not begin until January 2019,  
I am humbled to have been selected and excited to begin!”

Shilpa Rajpara recently launched a premium activewear label in  
Los Angeles. She writes, “NAYALI, meaning feminine courage, is a  
premium women’s athleisure label based out of Los Angeles that  
creates contemporary essentials for active women (sized 0-12) with  
a focus on bust size D Cup & Up. The brand’s debut collection  
launched August 2017 at www.nayali.la.”

2000
Matthew Matrisciano was married on July 29, 2017 to his wife, Andreea, 
and welcomed her daughter Sofia to his family in a small and beautiful 
ceremony in Maui. They are expecting a child in February! Matthew also 
became a member of the California Bar in June 2017 and continues to craft 
tailored estate planning solutions for clients in both Oregon and California 
through his law firm MGM Law Firm LLC. 

2005
Kimee Choate Tashman and her husband, Jon Tashman, recently 
celebrated their fifth wedding anniversary and welcomed the arrival of their 
second child.

2007
Christel Hernandez (formerly Cornelius) celebrated her one-year 
wedding anniversary in May 2017.

Sable Muntean is a Doctor of Dental Medicine and Masters of Health 
Services Administration Candidate for 2018 at LECOM School of Dental 
Medicine, Bradenton FL.

2008
After short stints working for large higher ed institutions in Grand Forks, 
North Dakota and Merced, California, Henok Elias has returned to start his 
own mediation and arbitration firm servicing the greater Los Angeles area. 

2010
Matt Arnold was inducted in the Delaware Bar Association. He also was 
married on January 6 in Philadelphia with George Tew ’10 and Jordan 
Cole ’10 as groomsmen.

Cyrus Behzadi is a now an Account Manager, Media and Entertainment 
at Google in Venice. 

George Tew is rising the corporate ladder at Legendary Studios in 
Digital Content and Marketing. His latest promotion gives him the title 
of Mythology Manager, working on mythology (canon) development for 
characters in the Legendary Monster-verse.

Lucy Tew is faculty member at MacDuffie School in Granby, MA teaching 
the Middle School theater program. She is also teaching an Upper School 
acting class in the spring, and working on the design and direction team 
for the afterschool theater program. 

2011
Allie Carieri is now a casting assistant for Stewart Whitley Theatrical 
Casting Directors in New York.

2012
Jason Flahie graduated from Stanford 
University in June 2017 with an MS 
in Mechanical Engineering, with a 
focus in Mechatronics, Robotics, 
and Controls. He is now working for 
Meggitt PLC, a global aerospace 
company, in their graduate rotation 
program. Currently, he is working in 
Simi Valley in sensor research and 
development, but he’ll be in a new 
city every nine months for the next 
three years. Because he is back in the 
area, he has been able to participate 
as a judge at local VEX Robotics 
tournaments, including the Clash in 
the Canyon at Viewpoint, and is glad to 
see that Viewpoint’s robotics program 
has continued to thrive.

Ana Vanessa Ploumpis graduated from Tufts in 2016 and is now living 
in Washington D.C., and working at Deloitte as a strategy and business 
operations analyst.

2013
Jen Grey graduated in May 2017 from Southern Methodist University  
with a BFA in Film and Media Arts, with minors in Advertising and  
English. While at SMU, Jen had many amazing film opportunities including 
interning at Kandoo Films, mOcean Entertainment, Republic Editorial,  
and even at the Cannes Film Festival. In addition, Jen has always loved 
traveling, and spent her spring semester junior year studying abroad in  
the Czech Republic. Jen is now following her dreams and working in the 
movie trailer business.

2014
Jonathan Hutnicki will be graduating from Purdue University this May 
2018 with a degree in Professional Flight (pilot). He writes, “I will also 
be commissioning in May as a 2nd Lieutenant in the Air Force and will 
spend the following year in Undergraduate Flight Training where I will 
hopefully receive my Air Force pilot wings and be assigned to specific 
military aircraft.”   ■

direction 
FOR A LIFETIME

CLASS 
NOTES
The notes below include those received 
between August 1, 2017– January 30, 2018.

Shilpa Rajpara ’98

Matthew Matrisciano ’00 and wedding party in Maui

Kimmee Choate Tashman ’05 and her family

Matt Arnold ’10 and wedding party in Philadelphia

Jason Flahie ’12

Lucy Tew ’10 and her Middle School theater students
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I went to the Social-Emotional Learning (SEL) conference last summer, and have completely integrated SEL activities into my English 
curriculum this year. It is so much more effective and enjoyable. This particular poem wasn’t done as a class assignment; Jacqueline has 
a lot of poems that she does on her own and has shared some with me. But that speaks to the kind of relationships that we build with 
students when we build the trust in a classroom that encourages social and emotional expression – they are more likely to share. A lot 
of what I do in the classroom is build trust for them to be vulnerable and honest, as she is certainly being in this poem. 
                                            – Belinda Eleftheriades,  Upper School  English Teacher

END 
NOTE

Poem by Jacqueline Edell ’18

Jacqueline is the goalie for 
the Girl's Varsity Soccer Team 
and plans to study veterinarian 
medicine in college.

Float to me 

    For I am right here 

Glisten in the moonlight 

    Drop ur chains

    Open ur heart 

Forget all ur worries 

    Let go of ur tears

    Don’t look back 

    Let it go 

Whisper ur troubles 

    Break ur fears 

Float to me 

    For I am right here  

"The First Gift" by Iayn Gates ’18

   Help us provide an inclusive and 
economically diverse student body

 Are tax-deductible

 Help us maintain our 8-to-1 
    student-to-teacher ratio

  Help ensure professional development 
experiences for teachers so they 
may hone their craft and teach at 
the top of their disciplines

  Support students with extensive 
extracurricular and service 
learning opportunities

  Enable Viewpoint to staff 
our College Counseling 
program with four full-time 
staff members who begin 
to engage students in 
Ninth Grade

The Viewpoint Fund is vital to funding the best educational 
experience possible for our children. Tuition covers only 85% of the 
day-to-day costs of running  Viewpoint School. The Viewpoint Fund 
is essential to make up the difference. 

Make your gift to 
the Viewpoint 
Fund today at 

viewpoint.org/give.

– MARK MCKEE

Gifts to the Viewpoint Fund:
Help us provide an inclusive and 
economically diverse student body

Help us maintain our 8-to-1 

Help ensure professional development 
experiences for teachers so they 
may hone their craft and teach at 
the top of their disciplines

Support students with extensive 
extracurricular and service 

Enable Viewpoint to staff 

program with four full-time 
staff members who begin 

Make your gift to 
the Viewpoint 
Fund today at 

viewpoint.org/give.

Gifts to the Viewpoint Fund:

–MARK MCKEE

 “Viewpoint will be an innovation leader in 
Southern California, as a place of inspired teaching 
and learning that produces creative leaders.”
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Seventh Grade students packing food to be delivered to the West Valley Food Pantry for Community Service Day.


